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- ■ " ^. *'■■>. 
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. ' • " 1 ■ ■ ■ ' ■ • . o ■ 
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The purpose of this confereince ,was to bring together educational 

\ ' '. ■■ ■ • ,' ' ' -'a '. • ' 

researchers from across tjie region in order to share with them ideas, 

trends, and research on educational topics of current interest. These reT^ 
searchers, Yor the most part, were members of the New Jersey (NJERA) , 
Pennsylvania' (PERA), and Delaware (DERA) Educatic^r Research Associa- 
tions. , - V 

The three associations,^ along with Research for Better Schools, 
planned and organized the three-day conference, bringing together a rich 
mixture of presenters and topics.' Most of the conference sessions encom- 
passed five general tTieme^: (1) national -issues; (2) educational tech- 
nology; (3) school , improvement; (4) measurement and methodology; and 
(5) paper and other sessions which included: " job satisfaction, inservice 
for school board members, and issues in riesearch on effective schoofs, to 
name a few. Presentatfons ranged from a training session, to presenter/ 
"panel discussions,' topical symposia, and paper sessions. 

Thus, this conference proceedings fs presented'in five sections: 

• Natibnal Issues 

• Educational Technology ♦ / 

• School Improvement 

• Measurement and Methodology 

• Paper and Other Sessions ' 

An appendix includes t^e conference brochure, a list of presenters, and a 
list of participants. ^ * 
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The Role of Educational Research and Funding in- th^Ni^ Congr*ess 



The Five Most Wanted Answers ' 

Report qf the National Commission on Educational Excellence and 
Its Implications for our Region 
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.THE ROLE OF EDUCATIONAL RESEARCH AND . 
, /RESEARCH' FUNDING IN JPHE NEW CONGRESS . . 

Presenters ; ' David Floria/American Educational Research Association 
r^—^ (AERA):;!^ - 

Anne Lewis^^^ Education USA/Newsline 

James J. Eforio, • (D.) , New Jersey, Member of Congress 

Moderator: Mary Kennedy, Pennsylvania Department of Education 

Kennedy chaired this panel session and briefly introduced each 
panelist. Florio .then touched upon the forthcoming reports on the status 
of education, AERA's rbl^ in informing Congress on educationaMssues, and 
the status of pending educational legislation. Florio noted that at least a 
dozen reports on the status of education were due including: the 
Twentieth Century Fund/ report, the Education Commission of the States 

',o • . , . . . > . ■ . * ■ . ■ , ■ . - . 

report/j the College Board's report and the National Commission oh 
E:i!ccellence in lEducation report, to name a few. He encouraged educators 
to take thiese reports seriously, and to take the initiative to play an im- 
portant' role in this time of change. 

Regardipjg AERA's work with Congress, Florio noted that the Senate 
was going through an "awareness" process with regard to an acceptable 
math/science education program. A coalition of 40 educational groups is. 
promoting a two--year capacity-building program which will ensure that 
math/Science needs w:ill . continue to be met in the future. He indicated 
that approximately fiv;fe^erc:Qnt/of the proposed math/science funds would 
be set 95[de.:;for the Vd^^ new programs and curriculum mate- 

rials. He also credited the coalition with influencing the proposed 



amendment to Ghaj^ter I; which will naw require local and state evaluation 
every two years. 

Finally, he described the role that AERA had played with regard to 
the recompetition of the labs and centers. In brief, AERA worked with 
the Congress and the press to get a new NIE director, assisted NIE with 
the planning process, and will monitor the implementation of the process to 
insure that it is open and fair to all competitors. Prior to the n^ain com- 
petition, a new lab will be competed this year in the mid-West, along with 
a Center for Educational Technology to be located in New England. 

Overall, Florio stressed AERA's role in representing education, gen- 
erally. He conekided by saying that this was ' "a time for educators to. 
take responsibility, to take charge, and to oppc^e a quick-fix mentality." 

Lewis, who spoke next, noted that although the Reagan administration 
succeeded in cutting 13 percent off the education budget. Congress has 
not acceptied the administration's view or policy aimed at dismantling the 
federal role in education. In fact. Congress has assumed a watchdog role 
to insure a continued federal presence in education. ' She viewed the 
proposed categorical aid programs in foreign language, desegregation, and 
the teacher commission in the states' as "statements of interest" by 
Congress. She stressed a need for stronger Jnvolvement by all levels of 
educators, saying: "We can't separate any federally' funded agency (i.e., 
NIE) ^rom politics. . .we need to learn how to play off the politics. . .and 
strive to make education the government's most important function." 

Florio, representative from New Jersey's 1st Congressional District, 
rounded out^ the presentation. He agreed that education is one of the 
government's mo§t important responsibilities, especially in the context of 



> ■ . • ^ ■ ; ' 

of our Status and abilities as a competitor] in the.wbrld trading competition. 
He was less optimistic' about any real progress on Congressional funding 
for education in the next two years. He cited the Reagan administration's 
anti-government, anti-education, pro-defense stance. *'The administration 
has already succeeded, in large part," he saijd, "in dismantling the govern- 
ment tbrough changes in the budget process. The budget process of past 
years has been turned -upside' down, by Stockman. .one vote on a Reconcili- 
ation Motion resulted in $36 billion of cuts and eliminated discussion -and 
negotiation of appropriations. They have made the first budget the final 
budget— ^nd made the rest of the year a waste of time for all Congres- 
sional committees. We might have some nice bills passed, but we might 
have no money for* them." He stated , ^"Educators don't understand the 
budget process. . Jf there is no interest jn reducing defense spending and 
in raising taxes... then we are wastingi>'Our time." He' proposed what he 
fefr was a logical solution: defense cuts-?^^ or deferments and a tax increase, 
but said it was "illogical" to expect its implementation. "Reagan has the 
capability to intimidate Congress. . .little will happen (in the areas other 
than defuse) in the next few years." He suggested, in essence, that edu- 
cation will live on the margins of the federal budget.' 
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THE FIVE MOST WANTED ANSWERS 



Speaker ; Henry* M. Brickell, Presidenty Policy Studies In Education . 

Brickei! began his presentation by asking: - 
l-f Can anything mak^ a teacher more productive? 

2. Why do all teaching methoc^s work? • - 

3. Whatever happened to supervision? 

4. How can we teach abstractions to non-intellectual students? 

5. How can we raise standards without eliminating students?; 
Haying asked such provdcative questions, Brickell proceeded' to provide 

the following answers. 

.... * ■ • ■ ^ . f . 

Can anything make a teacher more productive ? BrickelPs answer — 

probably not. Productivity, as he defined it. Is the business of'getting 

more work done with the same effort,, or, better still, with less effort. 

He said the Commission on ^cellence wants to pay meritorious teachers 

more, but the trouble with that is that; you cannot, pay them more unless 

they can do more. ^ y 

One approach to try, Brickell suggests, is to ask other workers to' 

produce more, so you can tax them more, so you can pay teachers more, fo 

doing less. The name for that process: inflation. However, historically. 



this approach hasy^een hard to sell. He^^ggested that while th6 in-r 
dustrial revolution assisted some yjfprkers to WoXmore by replacing human 

muscle power with machine power, and still further advances allowed mech- 

■ \ 

anical » devices to replace human sensory processes, and still others 
furthered human communication power, none of these \dvances assisted the 
teacher to become more productive. The- current hope^ Is that computers 



wilj increase teacher productivity. Brickeil was dubious; He suspects 
that computers will evolve as tools for students; rather than tools for 
teachers. BrickelPs bottom line: teachers are .doings important work, but 
not enough of it, and he did not offer ar^y viable way to, change that cir- 
cumstance. ^ ; . \ ' 

Why do all teaching methods vyork ? Brickeil answered^ this question by 
examihincj what practitioners (teachers and, adrninistratojs} and riesearchers 
say about teaching methods. Teachers say that "they- have their own way 
of teaching... what works for one doesn't work for the other. ..they get 
bored doing the same thing every time.V * Administratprs say: "Change 
keep.s teachers excited. . .programs work onKy ' if teachers believe in 
them — you have to create ownership." Well , these are what matter, 

* ■ " ^« ' - ' ' . V ' ■ " ' ■'' " ■^" ' ■ . * . ^ 

Brickeil pondered, then teaching .methods' da not. \To him, this was 

'° ■ . ^ ■ ^ . • " ■ • 

unscientific! Wasn't one method better than the rest, or ^t least some 

methods better than others? ^e turned to the researchers. ^ ^ 

The researchers/ were not muth help iri' defining teaching methods 

" y ■ f. ■ . ' - 

either. He said if he were to sumrhartze the, last 50 years of instructional- 
research- for, say, a board of edtication looking .for guidelines, to mandate 
teaching tnethods, he would ,telV them: "Don't mandate anything; every- 
thing works." Why is the research not helpful? Because, says Brickeil, 

■ • r , • ' ^ . - - - *■ _ ■ . ' ^ \ ... ' \^ 

findings are seldom consistent from one study to the next, they are seldom 
large enough tq guide instructional -policy, and, when they are consistent, 
they make board' members laugh. For instance, some/'consistent findings 
are: . ' , - . 

• students are more ILkely to learn something if It is m the- 
curriculum / 



• the more time you spend studying something/the better you will 
team it 

• if you don't expect much from students, you won't get much. 
When you hear these findings, you tend to get his point- 

' Once/ after a round of site visits, Brickell Came back convlnced'tHat 
if two schools simply exciianged programis, eacii one introducing what the 
other had abandoned, both would soon report better results. . 

After poI<ing fun at -practitioners and researchers, Bricl<ell gave his 
own answer to why all teaching methods' work: ' "No yariation in teaching 
technique is nearly as important as the variation in capacity to learn and 
readiness to learn which- human beings bring into the classroom." He said, 
"You can learn through any technique, as long as the same ideas are- 
presented. What matters is whether yoy: are cap^le of learning them and 
motivated to learn them." ' ■ \ 

Finally, he said that there is no hope for research and development on 
instructional methods. His personal hope for the future—that he is 
wrong. 

Whatever happened to supervision ? Bricl<ell first explained what 
supervision is, since he felt everyone in the profession had forgotten. 
J^pervision," he said, "is the over-the-shoulder prevention of mistal<es. 
That means the supervisor has to be there while the worI< is tal<i.ng place, 
watch it, and keep it from being done wrong." ' 

He then proceeded to trace supervision through the years.. He looked 
at the one room school house, where the teacher had control of all the . 
kids, reported directly to' each family, and those families decided at the 
tovyn Bieeting whether to keep or fire the teacher. But that wasn't real 



supervision, "We had real supervision," says Brickell, "when there were 
enough classrooms to warrant a head or principal teacher. We had it evein 
when that principal teacher stopped teaching and becarrfe the 'principal." 

^ Brickell says supervision was lost gradually because teachers changed 
in three respects. First, as teachers began to graduate frpm real four- 
year collegeis, were exposed to real professors, and observed those pro- 
fessors' behaviors, . their behavior changed, Brickell- said "the most 
noticable behavior of college professors is that you cannot tell them 
anything. They tell you things. The other professors ^cannot tell each 
other anything because the don't know the other's subject, and the dean 
cannot tell any of them anything because- he doesn't teach any subject," 

Second, rea^ professors knew that teaching methods didn't m*atter 
much—it was what you knew, not how you taught it. Besides, any 
professor should be free to teach any way she pleased. With these 
attitudes as models, new four-year teachers cgme into schools believing 
they didn't need to be supervised. 

And third, since these four-year teachers knew as much subject matter 

as their supervisors did, as -they saw it, they didn't heisd any supervision, 

. ■ ^- ' ■ •, -, . ■ • 

" - All of this histpry> Brickell says, brings us to. where we stand today, 
A new breed of teacher, who cannot be supervised^; ^partly because they ^ 
don't need to be and partly because, they don't want tp- be. Besides, by 
this time, teachers were unionized and management' had agreed .not to 
bring^ supervision back, - 

This history also brings us to Brickell's main point: VYcu^ cannot 
supervise what you cannot teach, " Brickell said he recently made this 
Statement dur*ing a presentation to a room full of Mii^souri school board 



V members. They got angry. They asked: "Don't you think principals can 
supervise classroom discipline and teaching techniques, even if they can't 
teach the subject?" His answer: "Maybe. But they cannot supervise 
algebra, or rfiusjc, or chemistry, or physical education -- they cannot 
supervise, what is' being taught; which Is more Important than how it is 
,being taught." They then asked for a realistic standard which principals 
could meet. After considerable thought,' Brickell said he had a standard 
they could use, but it was the lowest possible standard for any principal 
trying to supervise instruction. "The principal has-to pass any test givisn 
to the children in her building." After the school board stopped, laugh- 
ing, Brickell told them they were not going to have any supervision in 
Missouri schools. . ' . 

BrickelPs final thought: . "If nothing can make a teacher more prod uc- 

. ■ ^ ■ ' ' ' ' ' ■ ■ ■ - ■' - ■ 

tive, an^d if all teaching, methods work, why supervise?" 

; , How, can we teach abstractions to non-Intellectual students ? Or, more 

to the point, can .vocational education teach ^abstractions to non-intellectual 

students? With a rolling metaphor, Brickell described vocational edudatioh\ 

as "a 'heavy freight train rolling across the meadow, crushing the abstract 

flowers under its practical ^wheels." Brickell presented current vocational 

education as liaving been derailed from its/earlier primary objective: to 

bring to abstract ideas illustrative concrete experiences. 

Abstractions, says BVickell, is what we are trying to teach. Quoting 

f'^on The Report of the National Commission on Excellence in Education , 

the "New Basics" section \pens ^ ~ "to clarify *ivhat we mean by the 

essentials of a strong curriculum^." For instance: 
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• \ , , l^glish , , , comprehend , interpret, evaluate, and ' . 
, \Use wjiiat they read. > 

. ;\ Mathematics ...understand geometric and algebraic 
concepts. , ' • \! 

'* \ * \ ■ • '."^ ■ . ■ '"'^ ^ ' ■ ■ '. 

... Science ... the concepts, laws, and processes of 
the physical and iDipIpgical sdences. ; . " 

. Brickell then proceeded to take us down the historical trail of voca- 
iional education. FrQm a new book titled The Role and Function of Voca- 
tional Education: Some Current Perspectives , he* paraphrased ~ from the 
section called "HistoricaT Metamorphasis?" ~ the evolution of vocational 
education., or how vocational education vyent wrong. Briefly (and further 
paraphrased), it seems that vocational education began as a change from 
process to content ; its major intent was to bring to the learner concrete, 
physical, experiential materials to illustrate abstract concepts. \ The book 
goes back over 300 years. From Comenius in the 1600s, who introduced a 
practical method of teaching to "give meaning to words by associating them 
with objects that were familiar to the learner," to Felix Adier who opened 
the Workingman's School in New York in 1880, and said, "..IWe do not pro- 
pose to give our pupils an aptitude for any particular trade... We would 
^consider that a retrograde step, rather than an advance step" — all have 
been consistent in their gipproach to the application of vocational, educa- 

^ ■ 

tion. All were consistent in teaching the concrete experience not as a„ 

vocation in itself, but as a means to understanding concepts. As Brickell 

> ■ ■ ■ 

says, "you can see how badly vocational education has slipped off the 

tracl<." . 



Brickell questioned whether students in today's vocational education 
classes could learn the abstract from the concrete. .Could students of 
cosmetology come away with principles of aesthetics? Or study refrigera- 
tion technology, but learn molecular motion? .Could basketball players take 
auto mechanics and discover that what they call "jum^ shots" are actually 
parabolas? Probably not; not in the 1980s. He says today's vocational 
education teachers were not hired to teach abstractions , and he doesn't 
think they could anyway, even if the<i:urriculum were designed for it. " 

Brickell's metaphor sums up his feeling of where that leaves voca- 
tional education: the "concrete" has crushed the ''abstract. 'V 

Hovy can we raise standards without eliminating students ? Brickell 
pointed out that Secretary Bell's Commission says we need to raise 
standards. It goes further, stating that "minimum competency examinations 
(now required in 37 states) fall short of what is needed, as the minimum 
tends to become the maximum, thus lowering educational standards for all." 
Brickell agreed, saying we do not want that to happen. 

Brickell pointed out that on the combined math and verbal sections of 
the SAT, you can get 400 points just by signing your name. And if you 
can answer one question out of 10 on the two sections, you get another • 
200 points for a. total of 600. Brickell said that in one city, where his 
organization has been working at one of the local colleges, half of one 
freshman class cannot do that. ^j^ff^pgj^-'tb the leading citizens of this 
city, who want to improve theijjpcal colleges, he plans to tell them: "The . 
student makes the college as much as the college makes the student... Good 
courses, good professors, good libraries, and good labbratorles cannot make 
3 good college. There must be ^ood students.. .." If this college raises 
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its admission standard to a score of 800 on the combined math and verbal 
sections, it will close for lack of students. This would not be the fault of 
the college, says BrickelL^ but the fault of the local public schools which 
are better at printing high school diplomas than they are at giving a high 
school education. Brickell said what he reaJly needs to tell those schools 
is how to raisfe standards without eliminating students. 

Brickell then asked the audience to help , him set the standards for a 
ninth grade reading test which his organi2;ation would have to grade fpr a 
Midwestern city, currently in the process of testing 50,000 , students in 
grades one to nine. He passed 'out a sample of the test and a table of tine 
predicted fgiliire percentage (see table). Brickell said every time 



PREDICTED PERCENT FAILING ^: 

If passing score Y/ere to be set at this Percent of students 

percent of questions^g^wered correctly : who would fail 

100% ^ V 99% 

90 ' 85 : 

' 70-. ' ■ ■ 65 

60 V . ■ 55 , ^ 

■ . . - ■ 50 ■ .■ .. 45 • 

■ 40 ■ ■ . V. . . ..''V 35 ■ : ' 

■'. 30 15 • 

20 10 - 

10 / 5 • 

0 • . V . 0 



he looked at the test and the table, he felt a tension between wanting high 
standards and wanting a low failure rate. He didn't like the tradeoff. 
And the audience? They had no answer to the dilemma. 



v .BHck^ answer to the question "How can we raise standards without 
eliminatln'g^students," was to reverse the question. How can we have stu- 
dents 'if , we do not have standards? >iis answer to that question: we can • 

: "-Now," said Bricl<dl, "you understand that Secretary^ Bell's Commis- 
sion is not just trying to give us standards again. It is trying to give us 
schools again." 



REPORT OF THE NATIONAL COMMISSION ON EXCELLENCE IN , 
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on Excellence in Education 

Panelists : Constance Clayton, Superintendent, Philadelphia School District 
Robert G. Scanlon, Executive Assistant to, the President of 
Temple University, formerly Secretary of Education, 
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^ Sidney Collison, Director of Curriculum and Instruction, 

Department pf Public Instruction , Delaware ; - 

Thomas Hamill, Acting Assistant Commissioner, Division of 
School Programs, New Jersey Department of Education 

Moderator : John E, Hppkin^, Executive Director, Research for Better 
Schools^ Inc. 



The session began with Hopkins introducing the panelists and speaker. 
He gave a brief overview of the unique qualities qach panelist would bring 
to the session and then introduced Goldberg. Goldberg was appointed by 
the Secretary of Education tp head the 18-member Commission charged; by 

the Secretary to explore the quality of education in America. ' * 

: ■ ; "1^ ■ '. <>:. ■;. ■ ■ : / * '. v^- 

• Commission Process * 

Goldberg's presentation centered oh the process by which the Gom- 
missipn went about researching, preparing, and presenting their efforts. 
In addition, he discussed some reactions engendered, by the report. 

The Commission members were composed of a diverse group of national 
leaders in their field which included classroom teachers, high school 
principals, a state commissioner of education, a superintendent of sphools, 
scientists, a governor, school and state board members, and leaders of 
higher education. 



The Commission was given a Charter bV the Secretary of Education to 
guide their efforts. THe most essential item ,of the Charter was ^to assess . 
the quality of teaching and learnin'g in this country and to , make recommen- ; 
dations about their findings. In partictda^they were to focus on the^ 
education of teenage youth . While feleme.nta'ry , higher education ; and 
vocational /technical schobis were given selective attention , secondary 
schooling received / primary attentiort. Goldberg noted that one criticism of 
the report was that it paid top little attention to elementary and higher 

• ' - ■. " • ' 

education, but the Charter had dictated, the' Commission's focus.^ 

. The mpst important task for the Commissioners, Goldberg said, was to 
create a sense of credibility and openness to their task, and to; encourage 
people to offer , their opin'rons and ideas. They did this in three ways: 
by holdifig hearings across the country to hear testimony from any .;who . 
wished to attend; by visiting schools in all the cities and communities where, 
hearings were held; and, in, those cities and communities, by interviewing' 
teachers, students, parents, and administrators. Said Goldberg, "the 
process worked." In addition, an enormous amount of mail was received, 
and every letter was read, catalogued, and answered, and all of the views 
and ideas were cotntnunicated to ttie Commissioners, 

In summing up the process, Goldberg said, "Somewhere in the 
country, a ■ public event involving some • Commission member(s)- was held 
every tWo-and-a-half to three .weeks during the 18 .months of theo Commis- 

sion J' * : ' 

After about U months, the Commissioners met to decide on how to re- 
port their findings in the most constructive -way. The hardest decision, 
they faced, said Goldberg, was how long the report was to be. This' 



turhed but to be a most' critlcai .decision, in light of the public response^ 
Th0 Commissioners knew It could say an enormous amount, given the 
thovrsancls o^ pages of testimony and the dozen?' of 'pafjers cottimiss^ as 
part of the public record. Their decision,, however, was for fa short, 
Straight-forward, tiramatic. report, to get the attention of -the American 

'publiiCV^*-'- ' ' ' " 

, The Commissiopers,.kn6w that if the report was to be short, it had 
better carry an important message. Through kll the testimony, interviews, 
and ' papers . '^ message was cl^ar --; there needs to be. serious improve- 
fnent i.rr. American education . T^iis. . was not to say that gbpd things are not 
l^appening. As the .report states, they found "heroic examples of excei- 
^ lence" and "outstanding school? and programs." Ho they felt •these 

^were few and far between, and found much, more , that was dishearteningl 
What they-'fourid: most. often were teachers, parents, and, -admiHistrators witK 
a "'sense 'iof'tr^ist ration , beea^se^i^^^ to accomplisK ; morev but w^ 

ericounterinq seriods olDStacles.. - The Commission, felt bound to report pbn -the. 
'gbpd; things', but ib: bring before. ithevpubUc^ for improve- 

:^^^^eHt:^h;^du,cationVas,w Goldberg, ^ paraphrasing from the report, pin- 
^injbd ?^th4 'fbc^^ are man)r}'i^ings t|iat -^^^ addressing in 

vvAMiji^an/^io^^yi. th repc^rt addresses OT|y^ one;^;^ Bui; edu- 

'^^atidri; undergirds our prbsperi3V^, 'dur 
care about those three, you liave % 'care^\^ ; / " 

The Commission did not, thier^jv&r^vi^set out to create V j^^^ 
but rather - rt. made recommendatidns on what. Goldberg cajl^d - ''alteFaWe 
conditions"V5r^'- things which could be changed. The conditions they. focused 
on were: com|n|— how to improve the content being taught; titTie--how to 



improve the efficiency and the amount of time spent on learning; 
expectations —how to. better explicate the expectations held for teachers and 
students; and teaching —how to make teaching a more rewarding profession 
and to raise its status.. ' . 

the Commission uncovered no mysteries, said Goldberg. These four 
conditions were areas that all schools and school districts worry about and 
school boards make decisions about. Ail the reGommendatibns in the report, 
called "implementing" recommendations, were drawn from'the people they 
talked with and the papers they coinnmissioned. Thus, through jts report, 
the' Commission sought to communicate to the American public that the im- 
prbvement of education is tied to our economy , our defense, and our 

civility. Without improvement, we are "a nation at, risk." 

, . ■ ** (■*' .• 

Goldberg discussed further the part of the' report dealing with the 
"learning society," a part he felt had* received little attention in the presS. 
The Commission's message in this section was to highlight what it believed 
to be one reason why education was not held in high esteem and why people 
did not worry about improving education. The reason: "We are not a 
learning society,", as an adult society. In other words, we view our learn- 
ing as terminated upon completion 6f formal schooling. We see the rest of 
our life as spent experiencing new things, but not as learning £er se. the 
Commission says we need to prize learning, that unless there are adult 
models it will be tough to convince kids that learning is important. 

In highlighting some of the reactions to the report, Goldberg s^id he 
was "struck -^by \ phenomenon which I can't ctfiprehend myself." According 
to Colg^erg, Fred 'Hechinger 6f the New York Tjmes said j^khe Commission 
;:r^port has caught a waye that wa« already underway. " Goldberg felt this 



was somewhat true — that it was "just a matter of time before some paper 
or report got people stirred up.'V Another reaction, from a letter he 
received, indicated surprise at getting a report from Washington about 
education that "sounded like it neither came from Washington nor was about 
education." What this meant, said Goldberg, was that It did not have the 
language usually found in such documents. . ; 

Among the critical reactions, two were most common: (1) "it was too 
short, it should have said more about... X, Y, or Z," and (2) "...well, the 
problems' are real, but they're not real for mj^ school system." / 

. One such respondent was a state superintendent of schools who said 
that his schoof system was already worl<ing on the problems highlighted in 
the report. Goldberg said he was glad to hear that, but, several weeks 
later, he came upon mathematics achievement scores from that state. Of the 
ninth gradters taking the test, only 60 percent of the students could give 
the correct answer to the question: "You have made a purchase costing 
$16.95, and given the cashier twenty dollars. How much change should you 
get back?" Goldberg found it disturbing that 40 percent of the ninth grade 
slfidents could not answer the problem. Said Goldberg, this is just one 
example of why "...but not for m^ school," just is not true. The College 
Board, said Goldberg, recommended that, by the age of 17, students should 

be able to solye trigonometric, exponential, and logarithmic equations. "If 

■ ' ■ fi ... . ■ 

this is so," Goldberg said, "something is wrong somewhere." 

Goldberg said that, personally , he did not believe that any one report 

could answer all the questions. He mentioned other reports comjiib^ out^ 

•y? . ■ . - , ■ . ■ . ■ 

including the Twentieth Century Fund and the Education Commission of the 

- ^' . ' ^. ' • ^ 

States, reports. Last November, the Commission co~sponsored a meeting 



with all these groups, to talk about how they could make the most of their 
reports and to encourage continued contact. ^ * 

In conclusion, Goldberg quoted Dr, Howe, currently at the Harvard 
Graduate School of Education and formerly U.S. Commissioner of Education: 
"American education does not have pneumonia, but it may have the flu." 
Goldberg said, "I do not know what it has, but it has got; to be cured; and 
that's the message from the report of the National Commission on Excellence 
in Education." 

Panelists' Responses/Questions ^- 
Each panelist commented upon the repprt's^-findings and posec;!" ques- 
tions to Goldberg. What follows are brief summaries of their remarks, with 
Goldberg's responses, when given, following each panelist's questions. 
Constance Clayton ♦ 

Clayton announced that she was happy to see the report. After 
taking office last October, she presented a 66-point outline for the im- 
provement of schools in Philadelphia, which included many of the recommen- 
dations of the Commission. Clayton had some comments to make about the 
report; specifically, she vyas pleased that the report: 

• mak^s the connection between education, jobs, and the economic 
health of our country. This, she felt, would be the key to 
generating wide support across American citizenry 

• does not place the entire burden for the educational crisis on 
teachers and administrators; rather, it puts it in the appropriate 
context of calling on all of us to take appropriate action 

• calls for better management of teacher time, putting more emphasis 
on time spent oii instruction and freeing teachers from administra- 
tive burdens and disruptive students 



• has received the support of the AFT and NEA, and -that these and 
other groups had called for hearings in support of the report. She 
hoped others would join' them because it \s in the. best interest of 
our teachers, administrators, and professional organizations to 
support the central thrust of this report , - ^ ' 

• stated the role the federal government should play in education; 
perhaps the most powerful statement in the report. The report 
states that the federal government has the primary responsibility to 

> rdentify the national role 'in education and should help , fund and 
support education. . , , ~ 

Addressing Goldberg, she noted- that it was interesting that. the report 

ignores, or, by implication , rebyffs the current administration's position 

regarding the .^ral role. ^Nowhere does the report discuss tuition tax 

credits or other initiatives to which the administration seems committed .^nd, 

in fact, the report issues a ^clarion call to the leadership of federal, state, 

and local governments to, asfeume their respective responsibilities. Clayton 

then directed the following questiorts* to Goldberg: , 

Q. "The Commission recommended) th^t standardized tesjs be used as 
gatekeepers at major transitidn points. . Nationally, standardized 
teJrts' have been attacked as liayipg cultural biases. Is the NIE 
^ p^finTiin'g to commission a study^ of the cultural fairness of the 

existing tests, or the deyelgpmeht of^new,, culturally fair ones*"' 

A. "1 really don't know. I don't knojw if NIE is planning' to do that 
or not." , 

Q. "On pgge 18, item 8, the Commission recommends accelerating 
/ achieving students. Did you intend for the recommendation to call 
for the acceleration of achieving students and the retention of 
those who are not?" 

"The Commission's suggestion on that point is that ag^not be the 
only criterion that is used to determine a student's placement in 
school and that schools should not be bound by agf concerns. 
Primary concern should be what's best for the student." . 

"Orr>age 11, the Commission found that minimum competency test- 
ing tended to lower standards for alt. Were they ablis to determine 
the effects of mastery learning?" 



A. 



Q. 



31 



A. "No, there was a general view, after getting to a lot of states and 
talking to people, they (the Commission) didn't say. they should do 
away with minimum competency tests, but felt strongly that if 
people get locked into minimal competency tests', we're not going to 
be doing enough for most kids." 

Q. ."Can you address, from the perspective of the Commission, the 
.responsibility of the federal government for funding some of the 
recommendations and providing support to state and local sys- 
tems?" 

' ' ■ V ■ • ■ ' - • ■ 

A. "I think .the Commission's report, and their recommendations in 
. . ^- that regard, speak for themselves." 

Q. "Do you have some recommendations for the federal government as 
■ . \ to how they might-do that?^^ . 

A. "No, the Commission rriade no recommendations beyond those In the 
report. The Commission, don't , forget, is made up of people not 
unlike the people who sit in. this room. The Commission felt 
" strongly that if the people who sit in this room, and in rooms like 
this across the country, have views about that, there is some pre- 
sumption that they would be heard." 

Hopkins commented, before moving on to the next panelist, that a mem- 
ber of the Commission had, in the previous day or so in testifying before 
Congress, indicated that the federal government as well as the other levels 
of government has a responsibility to do more in education. He suggested 
' that perhaps in that hearing there were more specific suggestions macje. 

Robfert C. Scanlon ■ - 

Scanlon stated that he felt the Commission report "has had an effect- 
mostly positive." Personally, he believes that debate in education is 
healthy. "We Shouldn't," said Scanlon, "be surprised Witfl the report, be- 
cause we heard back what we said and what we know." In his four years 
as Pennsylvania's Commissioner of Education, he visited 1 ,200 clas^rooms— 
roughly 10 percent of all the classrooms in Pennsylvania's schools. Scanlon 
said he saw the best teachers and the best classrooms across the state. He 
said he knew, of course, that it was arranged that he see only the best, 

■ ' 28 - ■ . 
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but fhat 6^ not matter. What mattered was that the successes of that 10, 
percent "point out what the other 90 percent could be like." ; And, said 

Scanlon, the Commission report" is so healthy because it raises those ques- 

'" " ' . ' . ■ • I " '.. 

tions. - I . 

Scanlon then touched upon his testimony before the Commission, in 
Atlanta, on teacher education. He was asked to testify, he said, for .two 
reasbns5 (1) he was then in the^ process of completing a nationwide report 

on what was happening in teacher education, s^ate by state; and (2) he 

' ■ ■ ■ . ' 

had suggested some fundattiental changes in the 89 schools of education iri 
Pennsylvania. Scanlon presented his findings to the Commission and said 
that "tpacher education is an area in which fundamental change is starting^ 
to occur, but not fast enough. ' It is an area_ in which we can begin, rather 
quickly, to make some, real differences." 

Scanlon acknowledged an earlier comment by Goldberg that the Commis- 
sion was "struck b'y the fact that although the Chief State School Officers^ 
sat beside the teacher organizations of NEA and AFT, and they sat beside 
the principals, who sat beside the accrediting groups, who sat beside the 
■ colleges of teacher education, there seemed to be 'precious little^ con-* 
versation between them." Scanlon agreed that this was exactly true. "The 

■• " '. ■ / ■■■ ■ ^ ■ ' • . . 

political realities of public education are such," said Scanlon "that we need' 
new strategies to get everybody on the same wavelength to make these fupda- 



mental changes." ^ 



\ 



Scanlon concluded by asking the following three questions of Goldberg: 

Q, "How do we go about coalescing the respective political interests? 
Given the financial considerations necessary for improvements, 
where do we find support? From business, or the community? 
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What strategies should we consider for Implementation? Where will 
it occur?" '\ ^ * 

a ■ 

"Those are good questions Bob. Perhaps the coalescense of the 
political interests, in some ways, may be the question to whicl;! an 
adequate .response could answer not only the other two questions, 
but a lot of other questions as well." c ^ 

"I think .that there arte some very promising harbingers in the 
country today, but I fear that we, in education, won't take advan-. 
tage of them. There appear to be a lot of people outside of edu-- 
cation who seem willing to discuss education as a major issue 
today." Quoting a newspaper columnist who said, "education may 
be/ione of the onei or tWo most Important domestic political ques- 
t^mis/' Goldberg said, "I don't think we should sell that short. 
As a profession. . .we„ ought to know that . education Is a political 
matter... that the decisions about education get made in the^ 
context of working mth school boards and city and -state govern- 
ments." 

"I th^nk there's an enormous need for leadership, that works to 
coalescVthat interest. The Commission saw examples of it in some 
parts of\he country. .. In some cities for example^, the superinten- 
dents madcv^it a point not to meet with us without certain leaders 
of the parent/citizen community as well as leaders of the business 
.community. . ."this communicated a signal, to them (the Commission) 
that in this cit^y when we address educational issues, we address 
them with civic, \business, and political leadership. .. I think we 
need more ekmaples of this... After all is said and done, the deci- 
sions about what changes to implement, no matter how much the 
resources are or where they come from... the decisions. . .are going 
tb have to take place at the locaK level. They've got to. We 
never met anybody in any of our / Visits in any school system 
across the country that wanted somebody outside the school system 
to t6ll them how many hours they Ought to spend in school, or 
what kind of standards. . .or curriculum they ought to have. They 
wanted to make those decisions at the local level." 

As for business support, Goldberg said, '^There is an enormous 
amount of business interest growing around the country in educa- 
tion. A lot of this interest takes the form of self-interest, but my 
feeling is, so what? That's what most interest is. SomehowTNwe~ 
have to tap that self-interest to enable 'the business community t©^ 
see the need for. Improved education, from their point of viewV arid 
why they have to play a stronger role in that. Let me say) one 
other thing about that. A lot of folks outside of education Would 
be^ glad to help, but don't know what to do... They will ask the 
question: How can we help? And I'm afraid that, too often, we 
haven't known how to answer the question^ and so the conversa- 
tion has died. And I think that to some degree that condition may 
still apply. There are business leaders who tnlght be willing to 
help. .. but they are not quite sure what they can .dp. .. I think we 



have to work to help build a conversation to help provide the 
answers to those kinds of conversations." * 

^ "That, Bob, is a partial answer to the third question as well... 
strategies for implementation. Specific implementation, is of 
course, essentially a/local matter. The impilementation that re- 
sponds to the charge of the Commission. . .it's a personal hope that 
they will occUr because there will be meetings like this one in 
every city and town across the country... and that there will not 
be meetings just for people who have been spending their lives in 
education. .. (but will include) people who have kids in school, or 
people -whose kids are not in school. ..or for some reason haven't 
seen the importance of education to them, personally. I think we 
have to dramatize that, and that's where implementation is going to 
take place." 

■ • . ' ■ . ■ - . ■ 

Sidney Collison \ 

Collison,^;. substituting for WiHiam Keene, Superintendent of Public 
Instruction in Delaware, said that Delaware educators "liked the attention 
they were;getting from the report. " vSaid Collison, "we expect some 
flagellation as the report comes out, but, hopefully, that will change to 
assistance. . .Hopefully, wS will begin to hear people . talk responsibly about 
how society is going to improve its schools.'^ From a historical perspective, 
Collison noted that, in 1932, only 24 percent of students , graduated from 
school, but by 1978 that figure had grown to 78 percent. This increase 
exemplified a changed purpose in^schooling, said Colljson, "a shift from the 
schooling of the elite to the schooling of the total population." Collison 
went on to address three specific topics: t1) the costs for Delaware to 
implement the Commission's findings, (2) current educational reVorm efforts 
in Delaware, and (3) the lack of research on secondary schools. — 

Collison highlighted some of the costs/ Delaware would face If they 
implemented some of the Commission's recommendations. For instance, the 
Commission recommends increasing the school day by one hour. Said 
Collison, "for. little Delaware, with 95,000 students, increasing '^the school 



day from 6 hours to 7 hour§-a 16 -percent Increase-would cost $16 million 
per year. Given Delaware's funding method, this would be composed of 
three-quarters state funds and one quarter local funds." The second Com- 
missibn recommendation, to Increase school days from 180 to 200, "would be 
a $10.5 million increase," said Gollison., the third recommendation, to acid 
a month extfa of schooling, "would cost $14 million. Actually, the. three 
recommendations together would account for a 37 percent raise in teacher 
salaries or increases of $370 per student in increased costs. This would 
increase the average teacher's salary from $20,000 to $27,500." Collison 
said, "If money alone is what's needed^'to keep excellent teachers' and to 
draw excellent people into teaching, then it's not a bad recommendation--we 
should pursue it immediately in Delaware and at the national level.- as well." 

Moving on to his second topic,. Collison reviewed educationar reform 
efforts in Delaware. A tl6-member high school curriculum committee was 
formed over the last year to review and make recommendations on changes 
in high school requirements for graduation. In April, the committee recom- 
mended to thfe state board some charrges in these requi rements , including an 
inc^rease in credits that would include: four years of English; three years 
of social studies; two years of science (up one credit); and two years of 
mathematics (also up one credit). "These changes," said Collison, "wIM not 
affect the majority of Delaware graduates. ..the average- number of- credits 
earned right now is 22 plus. However, the committee did state that 
college-bound students would be encouraged to take three years of a for- 
eign .language and three credits e of mathematics and science, as well as 
a half credit of computer science." 
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With the aforementioned areas in mind—increased requirements and 
costs'—Coll ison felt a third missing component had to be considered, if one 
were to implement these changes. The missing component, said Collison, Is 
the culture of the high schools. "I don't think we can avoid some delib- 
erate dialogue about the culture of the high schools because it is different. 
There are different people living there, from the point of maturity, than in 
elementary schools." Collison felt ttiat educators need to do more to sup- 
port and promote a higher, level of socially mature behavior in students. 
Often times, reflected Collision, this culture reflects the attitude of just 
wanting to survive the experience, or defeat or contest it, rather than to 
find satisfaction or profit from it. Said Collison, "I "see that we have to 
find ways for students and teachers to secure more ownership of this place 
where we spend so much time. . .The kind of outcomes we desire will require 
a little missionary zeal on the part of educators,." 

Collison ended his remarks with the' following question to Goldberg: 

Q. "VVhat is the role of the federal government and where .are the . 
resources coming from?" -,.;>v^ ■ ^. 

A. "There are a couple of items iri addition to those raised before, 
that I think are important. The' issue of the breadth of population 
served' by the -schools today, compared to one or two generations 
ago, is a very important one. It was addressed in the 'report. r-.as 
a major advance in America- that we must- be' very proud of. . The 
report is Very clear about the faCt that aspiring to educational 
excellence does hot require any diminution of effort in Jhe areas of 
equity or^ access. In fact, it's -a mistake to think that it 
does... so, we need to be-prouH of the access we've provided, bu| 
we ought not to be proud, (given) this access we provide, that 
there is still so muth mediocrity.' We have a responsibility to do 
something about that... every youngster that now has the oppor- 
tunity to go to school , also has the right to a first-rate 'educa- 
tion." . 
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"The Issue on the cufture of the high school is a very, very 
important one, and> frankly, is dealt with hardly at all in the re- 
port, except in terms of the issue of expectations... A lot was 
written about student motivation. We got some very interesting 
work on the nature of the differences in schooling at elementary, 
middle, and junior high school and post high school levels.^ The 
shifts, for example, that take place in the role of the teacher fronp 
the early grades through high 'school, a very obvious difference 
for anybody who ha^ been in education. . .or done research in 
schools, but we pay very little attention to when we organize our 
'..schools... or how we build our schools. We just expect the student 
to become a\much' more independent learner, as the student gets 
older. ..it comes'as a shock to some students that the teacher isn't 
- going to provide' all the information they need. You still hear kids 
\ in high school say 'Why was that on the test, you didn't teach it?' 
Because, in the \1ower gra<jes, the expectation from students is 
that , the teacher "will provide all |the, other information that the 
student is going toXhave to respond to...that changes over time. 
" That's just one example of those differences Jhat were highlighted. 
I would commend the whole issue of the culture of the high school 
. as a major area of concern an(i study that needs attention, so I, 
,; would agree with you." , ,. " "* 

Tha mas Hamill ^ 

Coming last," said Hamill, made it easy for him to^say "Yeah, me'too!" 
to air the points raised by the other panelists.^ However, he did have 
seiVeral points to add. X 

Hamill said he felt^ that "A Nation at Risk" .rnusit really be the right 
title for the Commission report, because^, two mbnths befoce the release of 
the report, he had attended a 'GOrtference of the New Jersey Assdci^ of 
Manufacturers.; Whose • meeting theme vyas exactly that. The .conferepc;^^ 
said Hamill/ was attended exclusively by presidents and vice presideips of 
major New Jj^rsey^ rrianufact^Ping^^ manufactul^&i^ 
friaht^ned said ^^amij^V matter hqw ' yPMv slice it, the 

U>Si. was a< theiy; defined third cja^^^^ 

technical expertise and e^^pbrting raw materials." They :c:^i^^^^^ as a 

major threat/ given their system of goy^rhment, industry /v^n.d 



Hamill thought it interesting that the manufacturers and the Commission 
should come to the same conclusions. ' ? . . ' " 

Hamill then discussed New Jersey's school systems. He said that there 
were three types: suburban/ rural, and urban^ Said Hamiii, "with a little 
more money/ and some extra effort, the subjjrbah schools could implement 
the recommendations almost, tomorro.wrra^ -SOG^^^ the message to^the public 
g'ets out." The rural schools, said Hamill,. "have to start way back." The 
urban schools .ha one thing gqing for them, Hamill said. "There are still, 
left oyer from 30-40 years ago, pockets of excellence they can look .^tp;^^ 

which they can build upon." But the urban schools are going' to be the*-' 

•' '■■ * ' " 'J 

hardest to change. 'i;^ ^ 

These descriptions of conditions in |slew JerSjsyV&. schools led Hamill to 

his second . point: "Where was the funding to cqnie/^^^ to implement the 

Commission's recommendations?" Hamill said, "If yoU" take Newark as an 

■ / ■■ -^^ ■ : ■ ' - ' . ' ' • . ■■ . ■ 

example, they '.^iave/ a funding program of $200 rnlllion less than the 65th 
percentile Cq^i<6tH^ in tKe statej^/^lf they would pay that 

additional $20b,7m^^^ 87 percent Voiifd come from the state 

government ahd 13: local funding." However, Newark indicated 
that there; Vyas no pdisi^^^^^^^^ coilMd raise the 13 percent (of JocaN 

cpptributlorfi.;^^, understand how this was ^possible, so, he 

looked at hdmies in the city of Newark and found a noii^e that Swj^s much 

'. ■ ■ ■ . ■ ■>: "■■ ■ • ■ ' . ■ -' ■ % H 

like his pwn,: but Worth only half as much and taxed at twice the amount tje "^ 



was paying.' Saj?l l^amilj, "How can these people; living in an ' urban 



en- 



vi rohment,! i ¥und 'tfre. Commission' s recomm^^^ 



In closing the problem of good math.;,grid scieoce 
teachers, iHe 'f^lt that the suburban schools have very little problem 



att r act ij^g: good teachers/ That rOrar s^^^ problems. But, if 

you look at yrban schools, you will : find that J^^^ have the worst problems 
In; finding good math and scienpe teachers'. *v S^^ "Urban schools are 

having a hard time finding and keeping anyone 'bal^ If they have 

aJly quality whatsoever, loear^lndusiry hiriss-^^.^^^^^ percent more in 

that kind of 
the math and 



starting salary r^ght pffvthe bat.;. .Whehiyoi^ with 
a worr4,\ y^ a hard time^talklng abiO^ 

science teachers for three years -of main; three Vy 



and a 



half-year 6f tee^^ as the Gipmmissfoh recpm^ 



The luncheon session ended-^with HamilPs presentation; /as the se^ 



had run its allotted time. 
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BASIC Programming on the .Micrq^bmputfeit 



Impact of Computers in the Classroom 
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Computer Graphics 
Software Evaluationis 
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BASIC PRbGRAMMING ON THE MICROCOMPUTER l^^f^i^ 

Presenter: Ned Pavls, Educational Improvement Center Northvyest; New 

■ •. Jersey'- ' . ' ' ■ . .;' 

This optional presession training, course combined botii formal presen- 
tation and hands-on practice for educators wishing how to write 
elementary BASIC programs/ The Commodore PET 403 was used, but the 
course content is readily transferable -to other computers^ Topics covered 
included: an bverview of Computer iijsb in educiition, computer termin- 
ology, saving and loading programs., inputing data, outputing information, 
graphing /animation, branching tecfiniqu^s; character strings, and arrays.^. 



The course "provided *a total of ntne instructional hours. 



IMPACT OF COMPUTERSIN THE C 



Presenters : Henry Jay Becker, Jbhiis Hb^^^ 

Audrey Champagne, Learning Research and 
. Center, University of Pittsburgh r ' 
Gljeh Snelbecker, Temple University ; f:; 

^^ Mod^r^tbft r- th^ormrd Copl^irv, Hladdon Township Sch6pJ$;;Me^ 

... ' ■ > • ■ 

Coplein introduced the' three speakers and mentioned his own and his 
district's use of and inter^est in* computers. ' - . " > , 

Becker's presentation ;.pfentered around the' findings of ^ National 
Survey of School Use of Microcomputers conducted by the Center for Social 
Organization ofA.Sghools at Johns Hopkins. The study was . bashed on a 
probability sample of 2,209 public, private, an<i^ parochial elementary . and 
secondary schools in the United States. Tfiib survey yvas administered be- 
tween December 1982 and February 1983 and was conducted by means of 
:«rTi§»iled questionnaires to the principal and a telephone contact to the 
school. The remaining information about microcomputer-using schools was 
provided by a teacher at the school identified as the "primary computer 
using teacherv.^l;;: April 1983, 1 ,076 completed 18-page questionnairies 



' had been reGeiyed from these teachers. 

. ► • ■ *■ ■ ' . ' ' • ■ 

j:*^"^:-':': Some of -the results of the survey Becker discussed included: 

^;:.> • 53 percent of all schools in the U. S. have at « least one 
microcomputer, used- for instructing students (asi of January 1983) 

• secondary schools, remain ttie largest pre-college users of micro- 
• computers — by January 1983, 85 percent of all high schools, 77 

percent of all jurtior-senior combinations, and 68 percent of all 
junior-senior combinations had one or more microcomputers. 

• the corresponding figure for elementary schools rose to 42 percent 
during the same period 
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• on the\higher cone^tration of use, elementary schools reported 
more y^® i*^' introduction^ to microcomputers (64%), drill and 

^ programming Instruction (47%)V and tutoring for 

.v 'special students (41%) whereas secondary schools reported use in: 
. ihtroductiorK to computers (85%) , programming instructlon^(76%) , 
; .drill and practice (31%) , business education /vocational (29%). and 
^ .p tct solve problems (29%), to name a few 

• a comparison between anticipated use of the computer at the time 
of purchase v's. actual use ofXthe ocmputer over time showed a 
lower use for drill and practice trvan anticipated 

• schools with more microcomputer e>^perience leaned more toward 
"programming" .users. Nn fact, oyerva three-year period schools 
showed a steady increasfe In the useXof computers for program- 
ming, -while showing . an\equally steady decline for drill and* 
practice in both elementary smd secondaryNsSchools ^ 

• teachers said that the great^t impact of\computers has been 
social—that is, that they havev^ had more effects on the social 
organization of learning than on Increased student achievement per 
se: ^Substantial numbers of micro^mputer-uslng- teachers believe 
that Inicros have led to increased student enthusiasm for schooling 
(30%); to students working more independently, without assistance 
from teachers (18%);' to students, helping^^one another and ^Answer- 
ing each other's questions (15%); and toXstudents being assigned 
to do more work appropriate -to. tnelr achievement level (12%) 

• teachers use micros more with packaged programs than with their 
own programs. ' 

these and other results of the study are being prepared in a series of 

reports, each designed to deal with some aspect of the national survey. 

Champagne presented the findings of a project -conducted by the 
University of Pittsburgh, and implemented with teachers of three 3rd 
grade classes in one school. The project studied the impact of teaching 
base 10 numeration by computer. 

The computer was chosen as the medium of instruction for tvyo 
reasons: (1) it could help to Identify content problems which teachers do 
not teach well or children do not learn well; and (2) it could provide 
"physical contact""that is, act as a manipulative—like Dean's ""blocks, to 
aid understanding of math concepts. 



.^2 
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Champagne said tWat she thought of " the implementation as going 
til roug fTthree^FaTes^ 

tutor, and (3) out of> the closet and into the classroom. Essentially, in 

" ■ ' , . , ■ ■' • ■ ' , ■ 

phase one, the teachers were given the materials to review over the 

summer and they brought in children with math problems to try out the 
materials. The teachers convinced -the Assistant Superintendent of the 
sounc^ness of the content and jts match to the current c^urriculum. • Pre- 
tests were administered- to>students prior to implementation. 

Phase two. Champagne dubbed "closet tutor" because that is literally 
where the computer was put in one of the classes—in the girls' cloakroom, 
off the classroom. The reason for this isolation was discipline. Teachers 
were concerned that there would be a. lot of interruptions and rubber- 
necking to see what>^ happening on the computer. The computer pro- 
gram supplemented their regiiTaH -instruction. The program contained 15 
lessons and took a child anyifitb/re from a half hour to two hours to do a 
lesson. One, child at a time was scheduled on the computer. The com- 
puter remained in the' closet about two-and-a-half months before the 
project moved to its third phase. 

Phase three saw the computer come out. of the closet and be installed 
near the teacher. It also saw a shift from a teacher controlled program to 
a student controlled program. The computer became an integral part of 
{Tie classroom--the teacher could keep an eye on what was going on and 
the children could go about their lessons, with some independence. Peer 
tutors were often helpful to some of the slower children. ^ 
The overall impact of the project was very positive. From the 
posttests, it was obvious that the children learned what they had been 
■ ~ \ * ■■ 

\' ' ' ■ ■ ./.^ ■ ■ ■ • ■ 

\ • , • . , 43 ' ■ 



taught. Champagne said that the project completely changed the way math 
was taught—teachers were motivated by their students' learning and there 
were orders from teachers for Dean's^Tocks • ~The^^hildren~and~ teachers- 
were sorry to see the project come to an end. Champagne, in contusion, 
said that^she felt computers had a great capacity for teaching. 

Snelbecker's presentation focused mainly on procedures used to create 
courseware and on its appropriate uses. He was concerned about the fact 
that poorly created courseware and improper usie of the computer would' 
cause us to lose -ai, trdmendous JacJVantage for expanding . teach ing;j^^artd 
learning by computer. Snelbecker felt that the nature of instructiona^l^^^^^^^ 
si.gn thjsory^ had to be more closely followed, and that teachers wha^^^^^ 
sighed their own courseware needed to be exposed to |hese theories; to a^^ 
the!r;;.e;fforts. , Snelbecker read excerpte from several ^ir^lple;^ t^^^^^^ 
san^e^o^:^^ He also feltift^j^ti^tf^ 

■ j^aici^'^to the- interpersonal "and, ihtera^^^^ aspects of psir^ computers. 'i; He 
said that computers could ''promote student collaboration around using the 
computer — to promote problem-solving and shared experiences. He also 
felt that we needed to go beyond drill and^; practice uses of the computer 
to more interactive uses. 
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COMPUTER GRAPHICS , 
Presenter ; William Fowler, New Jersey Department- of Education 

' Fowler discussed the use and versatility of compi)ter graphics. His 
presentation .vyas in two parts. First, he presented a series of computer 
generated graphics, which he designed. Second, he presented a high-tech 
video graphics demonstration tape. 

Using some educational statistics from New Jersey as a backdrop for 
hi? presentation. Fowler first *>eld up several of the typed statistical 
charts one usually sees presented in reports—columns of figures, multiple 
categories of information on one page, and completely unreadable. Even 
enlarged on ah overhead, the charts were difficult to read, much less 
interpret. Fowler then presented a series of graphics based on the sta- 
tistics from the typed chart. He showed several of his preliminary 
attempts to break out the information in such a way as to dramatically 
display What the statistics meant, using computer graphics to give them 
form and substance. He then presented several examples-of the final 
charts. Specifically, he" had designed a computer-drawn State of New 
Jersey map — a flat outline of the state, with sharp peaked mountains 
used to portray the number, concentration and type of information 
presented. Thus, various charts showed the concentration of K-1 2 school 
districts by school district organization, the schools with the largest 
student populations, parts of the state where vandalism was higher, etc. 
By overlapping several charts, one could see the movement and ramifica- 
tions of the data. In essence, the computer graphics generated to illus- 
trate the statistical charts provided an Instant basis for understanding the 
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'f&ications of the' numbers far more efficiently and effectively tiian the 
'■Vyped statistical charts achieved. 

> In the second half of his ' presentation'; Fowler ran a video graphics 
demonstration tape produced by Evans and Sutherland (producers of the 
high tech video graphics used in the movie TRON). This glossy demo 
consisted of overviews of such subjects as 3-dimensional geometries, 
astronomy, molecular modeling, medical analysis (of patients) , energy 
development,; and^ for pilots (in real time). 

. : J copy of Siqgraffiti for April 1983, published , 

' dO^i-te^^y^ Computing Machinery's Special Inteirest 

VdjKo^p^o^^ 
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^.. SOFTWARE EVALUATION 

Presenter : Kenneth Komoski, Executive Director, Educational Products^ 
Information Exchange (EPIE) 1 



Komoski discussed instructional software from three perspectives: (1) 
the development of the EPIE Pro/FILES, (2) influenced which /impact selec- 
tion and application of instructional materials, and (3) the home/school 
market — how schools can inform, influence, and aSsist parents' decisions 
about hardware /software for home use. ' / 

The EPIE Pro/FILES were developed to provide reliable evaluatfons of 
existing software. The design and criterb^u^^ in these ^evaluations was 
influenced primarily by the worl\ of Ralph Tyler. Komoski said that the 
Pro/FILES follow Tyler's template; specifically, they examine: (1) 
n intents —what is the program's stated purpose, (2) contents —scope and 
sequence, (3) methodology —is the program effectively organized, and (4) 
evaluation—does the program attain what is intended (i.e. , #1 ) . In addi- 

tion\ the Pro/FILES also examine the technical aspects of the program 

• ■ .. • . ■ ■ ...... ■. •■ • ' ■■ ■ ■ . 

v:v; (e.g. , graphics, pacing, branching, feedback, ^te.Or^ -^^ 

^Ipfci^- Komoski then presented some statistics on tjie current a to 

. . ■ . ■ . . . 

^|5#i|rid use of instructional ' materials. On the average, he said, only about 

<^^ohe percent' of a school's budget is used to purchase text-related mate- 

1^ rials. This year, said Komoski, that amount was about 1/10th of one 

■ • ■ , ■ .. ■ « ''" t ' ' ': ' 

. ■ . ' ' ■ ^ ■ ,, - ■ ■ 

percent. Yet, teachgrs use these materials 90-95 percent of the time "in 
thoir classes. The amount of. new material introduced by the teachdr said 
Komoski, over and above what is. presented in the instructional materials, 

is only about two percent. When one weighs the money\ expended on 

* ■« ■ ' ' ' • ■ ■ ■ . ■ . ■ ' 

textual materials against the degree of use, the .implications foV software 



purchase and selection are clear. If only 1/IOth of one percent goes 
toward instruGtional materials, and if that is Sjplit between texts and- soft- 
ware, the software had better be good. ERIE, therefore, provides evalua- 
tion of" software to facilitate informed selection. 

In an attempt to place software and computers within an instructional 
context, Komoski posed the following view. If all mat(Brlals used for in- 
structlon were placed on a continuum, he feels they would fair under four 
categories: ^ 

Types of Astructional Structured Instructional Instrd'cturing 

instructional — — A— : ^ — — — — -A — — _ A ^ — . 

materials least complex Increasingly complex most complex 

An example of an astructional material would be a computer— a tool used to 
assist instruction. Structured and instructional materials would be those 
with a scope ^nd sequence or that use an Instructional strategy/ 
methodology; an example would be LOCO. Instructurlng^ materials, the 
most complex sard Komoski, would be materials so well designed as to fit 
the learner'-s level of knowledge/competency^ for example, tutorial instruc- 
tipn. Although software is created for no one individual, well designed 
programs with sound instructi6nalp||;jaflegles provide t bpportunity 
for student learning. 

- The design of the software is crucial, said Komoski, if it is to sup- 
port or enhance instruction.^ Komoski felt that there needed to be 
Stronger bridge between the designer and the learner, as well as between 
the intents of the software and thd . evaluation of the effects on the. 
learner. Currently, the goals and objectives of software programs a r^ hot 
, strongly tied to existing tests/assessment instruments. Thus, measuring 



' software program effects are difficult. Komoski siiggests that what is 
currently being measured in computer studies^is "entropy." Entropy, the 
unused energy in a system, in a sch^o^ is Veally the amount of difference 
between boredom (students not being challenged) and engagement (stu- 
deri'ts meanihgfully and challengingly occupied). 

Komoski then discussed what he believes will becom^i. /^^ major softr 
vya re market in the ne^r future—the home. According to Komoski, parents 
will become the largest purchaser of instructional software by 1988. Cur- 
rently, home sales of software (educational and other) exceed school pur- 
chases, and ; he predicts it wili become three to five times larger^ 
Vendors, realizing that home sales are where the profits will be, h^ve 
geared their advertising to that market. Said Komoski/ schools need to 
think about^ becoming involved in this phenomenon. .Some of the ways In 
which schools could become involved include: 

• provide parents and children with training for at-home learning 
with the computer 

• provide parents with the opportunity to preview software used by 
' /the school prior to their purchase to facilitate home/schoo.l 

matching of instruction ■ ^ ' 

• arrange with vendors to attftw_ parents /teachers to receive the 
school's discount when they purcFTase home computers or softwar^^ 

> . itomoski feels that the schools can dp a great deal ^to see tiiat the 

instruction children receive on home computers is congruent with, not con- 

trad.ictory to, what is being taught in the school. Since the home market 

is a reaf and growing one, the schools need to take the. initiative ill. ,^^6^ 

that, instructionally, it is a helpful and appropriate one. 




III. SCHOOL IMmOVEMENT 



How ibistricts Use Research to improve 



Cost Effectiveness Jn School lmp)rpvem^ 

Nfew Findings oT?^the-,Role 

Improvement 'H^j^^t^i • : : 



. ■ ■ ; 



■■I 
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: HOW DISTRICTS USE feEARCH TO IMPROVfe -".^ 



Presenters^ : Serge ^Aadhe^e, Newar^^>5:N Jersey Bpajrd of EdqqaltiQn^^^^ 
>v V •> • Hope Hartman-Haas, NeWark;: Ne^ of / v'^: 

Education ■. " :-%^*vV'-:^^^^^^^^^ J' 

Jann Azumi, Newark, New Jers^s^^^i^^^^ 
/ ;:::,^:',y:V^- Henry Harper/ AppoquinimlnK/ Delcivvare School District^ / ; 
' / Paul LeMahieu/ Pittsburgh, Pennsyivania Public Schodls r •;■ 

Louis Venson, Pittsburgh, Pennsylvania Public Schools^^^:^^^ ^ 
Ronald Larkin, New Brunswick, . Neyv Jersey Public Schools^^^^^ 

Moderator : R^ Brandt, Association foe Supervision and Curriculum^ 
Development « 



This t\&orparti^p^^ was intrbdijced.by Briindt, who set 

the : giroupH anVd '' Jintrpd^ speakers, ^^^ T^ sj^ieaker, 

Madhei^vioksdrl the N(&walrk Board of vEducationis^^^^^ 0^ 

search and Evaluation was meeting one of its major goals-rihiproy0i^^^ 
student achievement and personal growth. He explained that by usin^: 
implementation analysis in cat-efully chosen T^^ schools, his, office was 
able to. gather data on the real effectiveness (i,.e..>f 'effectiveness in pro- 
ducing results) of three popular Title I remedl^^tibn^ 

• laborai^ory approach t-r ^ J ^ 



•■■v>,r?r 



• pulhoiitpa^ , 

• regular classroom approach. ^ 
The data gathered, he explained, would be used to document and validate- 
the effectiveness^of these three approaches in hopes that other Title I 
schobis; could adopt the most effective ones with greater confidence. 

Hartman-Haas described another Newark project in which state 
compensatory education classrooms were surveyed to identify their needs' 
related to four researdh-identified study variables: setting, time, support 
system, and Ihstructional activities. The information was synthesizedl^and 



translated injcrja, s^t' ^pfi r^cbfe about what administrators can do , > 

to increi5^!;«>.r€acJihq^^^^s^ 
• educatibil stijd4i>t^i:s 1^ according ^ tO ; the , ; v^v . 

four vaHables--^ciTie^the ' ^opic of a series oiv^worRshops"-^^ by ^ • v; 
Hartman-Haas and presented to principals throughout the state. ' ; ; ■ 
: Azumi, also* fr6iTv:;tJewark, described her efforts in usiij^^^^egarch fo ^ ^;. 
.' school improvement. focMSing^ on r6se^rch-identitied organi^^^^ 

acteristics thgt affect student achievement ^' she attempted to - use her stuply. ■ 
artd^ its results wi^h five Newarl^ sc^ she wanted to pro-,;^ / 

file each 'school's, oi^ganizatibn according to leadership.; jia rental; iri^^^^ 
%;ment, instt^c^ioaal time -^M^f^S? 

- 4^ ^^^^y out improvemept 

.L" ;^>SjS^ bulk bf i^r 

' : : tires^njitip obstacfe^^?%he encountered and whi1a|jshe v 

€fe*eltStriiig such effort In the end, she concluded .th^ .:^^^.^ 

\% ^j- ;iack of personnelv' ^;dm^ di|cpmfort with outsiders / ' and adminis- . _ , , > 

O^fttbr reluctance to;r^cl^hpW^ were the - ttiost . significant' ^ 

: obstacles undermining hef^ Efforts. ■ sfe did end ,t)n^a'-^^ hoyv-r, "j; 

ever, by/pointing. out that twq schools still were actively -Jinv^ ' 
: ' was, focusing on attendance . and parental Involvement, and one was 

■• ' ' ' ■ . ■ ■ ■ ' V ' ' ' " ■ . <a .■■■'■>», • ■ 

fp^using on instructional time. , ' '^ ''-^'^yif/^.'-: : - ' 

Karper, from Appoquinimink School District, dutlined- his district's T 
'■^4 involvement with t^BS' Achievement Directed -Leadership;. (A^ 

He;:|)egan , by describing sWer;a|vbf ^tfe^ "-^ 
other >-esearch-bas^d^^mprovem^^ 
> -fti^ early problems Ke^iap^ RB^;s^ |° ^^"^^^^ 
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f?t?lpcipals of ADL's usefulness and in making the /resear^:K informatioh 
appropriate for teaciaer use. Once he accom^lis^^^ this, however, they 
found tHqt it worked well. This '^positive '^experience enc^raged him tb 
introduqe other reseai^tn^l^^sed iijiproveme : 

^ LeMahieu introdiicieid' what he cafl9d this "Pi^ttsbu^ Story." Hie; ex- 
plaFnpd how the Learning Research and Developmeht Gertter v;(LRpC) helped 
the Pittsburgh Public Schools identify and prioritize^educatiohails areas in 



5 



s .severe heed of improvemerif throughout the district. For ^eacb high 
priority area, a research-based proqram wgs ^^dppted -^or develoi^ed to 
facilitate the improvement process. I^e /described 4Y;r6^: 

• Monitoring^'^phievement in Prftsbgrgh — a program involv- 
ing frequent assessment of stUcT^nt mastery 

• 5chenley High .School Teachers' KGenter~a program of 
intensive, longfrterm s^aff qevelopment 

. Another representative of the Pittsburgh Public S^sHSo^s, Venson, 

Vcjclntinued tl;ie "Pittsburgh Story" describing his work with seveHv/faw 

'^achieving, high viTiinqrity^ schools*^ In descriSjng his Efforts to increase 

buil<;ling level^Jeff^^^ and; boo^; basic skills achievement, he contln- 

; ty . ■ • • - ■ , • , ^- 

ually reiterated a. -theme which he fek w^sv central in getting districts to*: 
use research; namely, , the necessity of making research strategies and 
implications comprehensiblei and palatable to ^raj|^tioners. In .his work; ^ 
this theme led Rim to allbw^the schools' staffs to Refine their problems and 
to use a combinati6n;bf, common seshke,. "intuitiv^6 knowledge," and relevant 
research to solye theip problems. ; Specificall;!', this strategy led hilfn to 
assist the schQOls in the' development of: ^v; 



•. a^plnncipahcehtered discipline' m , . - '■ 

•' an achi^v^ent monitoring model based on pacing and- mastery 
■ wiilcli incdr^orates re-teaehingv 4 . - , ♦ 

• ■ , ■ • .^^>. ' ■ ' - ■ '4 . / • * 

»; an expectations moB^kwiilch focuses on active parent in- • 
vplvement " " / ' ^ f ■ , 



• a principals' in-service program>\^ ' : . ' *- ^ » ' 

I ' The final pinpehter.; lark! a .from ' the New Brunswick public -schools, 
also , describel his experiences >lth RBS' Achievement pirected Leadership • 
program. As'- Harper had. done, previously, Larkin focused on what he !?ad 
to do to donvince his district staff to use what .he cbnsidered tp: be a. 
viable, research-based approach to school improvement. He briefly out- 
lined his strategy. First, he developed rfiisslon statements fo*r partie^ with 
a stake in the educational system: administrators, teacher?^ students, anld 
jbarents;? ' Then he used data from New Jersey's minimum basic skills test 
and the California Achievement test to pinpoint,needs and to rank schools 
in his; district according to their students' levels of achievement. Finally, 
usin^ the; ADL and Mother research-based^ moBels, he translated; the re- 
search informatioh'for district personnel." He provided -^he fbllgi^lng three 

illustrations of bis strategy: ; 

■ - . >■ ' ■ ' ' " ■ ■ ' ■■' ■ 

• he used 'research information about strong ad mijftistratiye 
leadership to develop a program whereby principals became 

• . ' ;responsfble for teacher in-servicev . ' • 

• he uset research information 'about structured api3rog,€h6s 

to teaching to help teachers develop and folloy^^ curriCu- ' ^ 

: . lum maps which specified content and^time allotment . 

• he used research information about prior learning to 

■ ' assist teachers and administrators in analyzing and • 

• ■ using students' past test' data. v, i 



^ 'COST EFFECTIVENESS IN SCHOOL IMPROVEMENT ^ 



^.Presentersf George Jarrach/Middletown Township, New Jersey 
' M William Fowler, New Jersey Department of Education 

V*^ Jarrach^4)res*ntdd the ^findings of a research project which Jexa mined 
the- cliangjss^^de by ttiree urbah high schools which, • for -three consecu- 
tivTe years^ ffailed' to meet minimum basic skills* standards. 

• The New Jersey state law requires that all students fri public schools 
must meet mi nj^muin levels of proficiency in the basic skilJs.\ It further 

mandates that if deficiencies exists as identified by the 'Minimum Basic 

•"'•v ' • ■' ' ^ V ' ' ' *^ ■ ■ ' . . 

SkiJIs (M^S) Test, a Comprehensive Basic SkHls F^view (CBSR) process. 

must be followed . The CBSR proc^iss analyzes . existing school programs/ 

> t. . 

■' . • ■ V. * • ■■ . ■ ■ / > ^ • • . ■ ■ 

practices in relationship to; alteriable factors identified by research as 

associated with successful achieverhenrt of basic skills. The three ^ urban 

high schools underwent the CBSR process in the fall of 1980 and achieved 

the highest ga^rt 'xin^tthe Minimum Basic Skills (MBS) test administered in 

the spring of 1981 , • 
■ . . ■ > ■ _ - ^ ^ 

'To determine which CBSti recommendations would* be followed, focus 

f- terviews wfere conducted and verified by visiting schools, observing pro7 
grams, and participating'^^lth staff. Central office staff were also in- 
terviewed to determine the costs associated with the changes 'to be 

■ ■ ^ ■ ' * ■ 1 • . • 

Implemented. Finally, a cost effectiveness analysis of each program was 
« 

. , , ' , , ■ . « ■ ^ . ■ ■ 

c6nducte(il to ^determine the cost per student *for each unit of growth oa 

the N\BS test. This process led to "the ^determinati9n that 74 of the 76 

. recommfendatiQns mlade would be implemented, most in the first year. (The 



twOc r6commendations not implemented involved the hiring of additional 
;staff.) ^ ... ^ V 

* - . Jarrach tfiscussed the implementation process , the changes tliat were 

madev the perceptions of school staff involved, the results of the imple- 

* ^ 

mentation, and the costs per student. Regarding costS; it was determined 
that the mean cost per student to implement change was $271. 88, The 
most^ expensive category to implement was Basic Skills Mathematics/ 

Instructional Time which consumed 38 percent of the total Implementation 

■■ ■ , ■ . ''T' 

costs, followed by District Policies and Procedures at 24 perceqt, Basic 

Skills Reading /Instructibns^l Time at 23 percent, . Staff Knowledge and 

. ' . '^ ■ " ■ " 

Attitudes at 14 percent and Parent/Community Relations at 1 percent. 

Each of the aforementioned categories are in thQ CBSR document, identified 

by research as affecting school improvement. . 

Foyvler discussed his recent research paper ^hich put forth the 

> • ' '■..*." 

assertion that the key to understanding why money does not make a 
difference in school improvement is tied' to the understanding that schools 
.spend money in ineffectual ways. ) 

■ / . • 

: Fowler discussed sorT)e of the extant research on and the method- 
ological cdncerns^ in assessing school productivity and school effectiveness 
(e.g., Goleman (1966); Clasman and Biniamlnov (1981); Guthrie (1971); 
Ubu (1979); Mayeske (1972); Rossmlller (1 982) ; and McKenzie (1983); to 
name a fewi . 

In conclusion Fowler made three points about cost effectiveness in 

school .improvement: 

j^V at the present tirhe, neither the (old) input-output studies 
* nor Ihe (newj sg^iooI effectiveness resea/ch provides reli- 
able and valid conclusions that should be acted upon. The . 



recent hoopla over effectiveness characteristics should be 
tempered by the strong suspicion that the results are 
spurious c 

all research into school effectiveness must be conducted 
under the most rigorous research conditions the educa- 
tional community can muster. This means large sample 
sizes at the school level, longitudinal research, sophis- 
ticated multivariate simultaneous equations, and the use of 
control variables for student background characteristics 
and native ability 

an effort must be made to determine if different actions 
and resources are effective for all schools, regardless of 
community background anci resource allocation, or fon cer- 
tain types of schools. 




NEW FINDINGS OF THE ROLE OF THE 
ADMINISTRATOR IN SCHOOL IMPROVEMENT 

Presenters ; Bruce Wilson, Research for Better Schools 

H. Dickson Corbett, Research for Better Schools 
William A. Firestone, Research for Better Schools 

Moderator : Matthew Miles, Center >foPrPolicy Research 

First, Wilson reported on how schpbV adm^^^ 
assistance. Thefdata came from a survey of 3U5 principals and district 
administrators in 68 districts supplemented with 72 interviews. He found 
that: (1) administrators seek assistance externally about twice as often as 
teachers do; (2) administrators seek assistance externally about as often 
as they do internally; OV assistance seekers tend to be generalist district 
office staff who are in frequent communication with others in the district; 
(4) external assistance is sought more from neighboring districts, educa- 
tion service agencies, professional associations, and state departments of 
education than from institutions of higher education; (5) that most contacts 
are very brief—often telephone calls; and (6) that many assistance. seekers 
are very sophisticated and able to pick out relevant / high quality - assis- 
tance. ' ■ 

Next, Corbett described what "had been learned about the^ spread and 
institutionalization of change from an observational study of 1U schpbls. 
He found that the- spread of innovations within a school is facilitated by 
linkages among schoo^ staff. ' These include shared goals, frequer^t staff 
interaction, or consistently adhered to curriculum' guides. While such 
linkages are rarely found throughout a school, there are often pockets of 
frequent communication. Principals can take advantage of these pockets 



by Including representatives on planning teams. Continuation of an 
Innovation by teachers is facilitated by administrative Incentives. These 
.can often be symbolic, such as occasional questions about the Innovation 
from the principal, or more formal, like questions about the Innovation 
during evaluation meetings. 

Firestone identified differences in climate and principal leadership 
. bett^S^^iteme^^ The data came from a survey 

ofe^cKerl fei^Cil^ Secondary schools have less goal consensus 
amoria^^ st^ffy gr^iter 'l;^ decentralizatlon^^f Influence over 

classroom i^iijfe^i4|n«^^ l^s^^f^^^ ^"""^ 
mentary schools. These" ci{ff^ren^sv§# be attributed to th^ee characteris- 
tics of secondary, schools relative to elementary schools: the size, the 
prevalence of departments, ! and the larger proportion of male teachers. 
Contrary to eiipectation, climate was found to be more related to leadership 
at the secondary level. Facllitatlve leadership reduces conflict, :and 
centralization of influence Increases goal consensus, but only at the 
secondary level. 

In reviewing the session. Miles pointed out that the papers were 
unusual because they provide findings rather than "bromides" about the 
roles of the principal land district staff. He 'also showed how the papers 
addressed recurring dHemmas in education sijch as the tension between 
autorromy and interdependence and between centralization and decentraliza- 
tion a1\control. 



IV. ;'MEi(^$WREMEM^ METHODOLOGY 



Measu remei^tt vancl^,':^^^^^ 

Believ^e ifcw^^^ Credible Case Studies 



jfReseia'rchirtg^^^ 
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MEASUREMENT ^ND MISMEASUREMENT 
presenter: A. Jon Magoon, University of Delaware 

: . Magoon's presentation involved a critique of traditional approaches to 
the measlirement of mental ability in light of recent social , issues/,and re-* 
search findinqjs, and concluded with a discussion of ^ the implicati^^^ for 
classroom in St ru^^ if we reconceptualize humarj ability • He began by 
aivinq a fMlS) Measurement Quiz that listed ass^ertions and misconceptions 
a^bout the nature* of KJoift^^ and aptitude testing. Each, of the state- 

ments in the quiz was discussed in terms of his paper A Jhlew and Needed 
Ethic in Measurement: Feuerst ein^s Reconstruction of Ability , 

: ' ■ ' ' $y — '■ *^ — ' \ ~ 

'V V/-" traditional assumptions about ability measure- 

m^nt is based lar^^^;v^n^;:^ the ^ last thirty years by 

Feuerstein and his* cblipagues 'l^^^ conclusion of this research is 

that mental ability should not be seen as a stable traitV^^^^^ 
the traditional psychological testing movement, but, rather, "ability shbuldi:' 
be understood as -a, dynamic f^ largely through th6 . 

social ( mediptiqa and C agenc yif a ^ieef3?(y ^caring teacher^^^t / 
work with 'Retarded performers" demonstrated that sjfeuden^^ intellectual 
skills can improve radically under the right combihatiofe of conditions, 
Magoon cited examples of effective schools and "super teachers^" such as 
MarVa Collins in, Chicago, as further evidence of thfs position, 

' , Qn the basis of these arguments, Magoon said the human organism 

' shpuld be uncjerstood as an open system capable of much development 

'*.<.'■ . - ■ * ■ ■ ' ' - ■ ■ ■ ' 

rather-^ha^n as a closed system where ability is fixed at birth, in diff^erent 

amounts for different individuals as assumed by the followers of Binet In 



the aptitude testing movement. Magoon cited evidence which indicated that 
BInet's original work was largely, misunderstood and that he was actually 
"open" to the human system' s^^*pfen ness ^ ' 'y^'Tyj^'-- 

~ Magoon argued that merit or ability raftHirig^^^^^^^ from ^the 

•Alosed system" , i^pproach may be considered unethical ;*tmjust, and use- 
less. He cited the work of-^McCuire 'tHat calls for "a new American justice 
which would require redistribution of top jobs in the society to both women 
and minorities." He concluded; thia^j^any jobs do not^^^ only j 

traiDablllty. Magoon noted tim; |>|ej^ who instituted a civil' 

seil^ice examination, sysi&fn.^ for rankihig|i 2,000 year? ago, 

i^^hrew out their measuf^nt: system (gO^ye^rs ago) wh^n ?cic^^ 
" issues of social justice/;/:'.-?''^^ ■•;:;)'' ■. /■■■■'■.ivr-^;''^.r.- Ji-^^ • '■■ 

Magoon noted sbm6 •irnplib^ of his Vc^i^^ruttiyist^^^^^^^^ 
educators and measuremertt^speciaUsts. S 

; ' ^» ability measurenieht 5i|?U®? i'b6 used tor provide diagnostic infor- 
' mation alDout what thei-stiiide^^^^ next, but should not 

be used tor summary ranking^^^^^%^ purposes 

• measurement can be used' to determine how seemingly critically- 
needed ^ skills are developed at -Various points in students' 
education/training : ^■ 

• teachersliclose social observations of students (i.e., "striking up 
an acquair^tance'l) should," for the most part, replace the tradi- 
tional measurement model for diagnosing student needs 

• teachers need to adopt a basic philosophy of education where they 
- are "believer^ in kids" and they must ^ accept that all students can 

experience successful achievement; education should focus on all 
students,' not Just the "above average" / 

• teachers should recognize the importance of and assume a very 
powerful social role with respect to their students 



teachers and administrators need to be retrained cpncerning the 
stabiiity of human ability and effective strategies' for accomplishing 
change (i.e. , ^social mediator skills) / 

^•^super •teachers" are q§ring teachers ^ * ; 

recent findings in the effective schools movement are consonant 
with Feuerstein's Instructional Enrichment tF. I.E. ). apfjrdach; as 
5|jch, teachers and admjnistrators slnould pay attention; to factors 
such as small class size, school climate, relevance of jnstr^Uqtioo 
concern for achievement, effects' of prior* learning, prdyision of 
positive feedback^'^ind opportunities for success, and students' 
self-concept^ S ^ 

• i ■ ■ ^ . ■■ ■ ■ . ■ • ■ ' '.'<[■ 

implementation of elerrtep)^^ the F.I. E. approachiVi^^^ 

: found effects on increasing the ability of ^dtfc^ti^ disadr ' 

- vantaged students in^ivjihev United States 

seiwbol boards shoui^'-ajbandon the notion that tes^^^^ are the' 

apprppriate measure, 6f the quality of their educat^^^ 



BELIEVE/1T OR NOT: CONDUCTING CREDIBLE^ CASE STUDIES ' 




Presenter :' Lbis El len-Datta , C roup-' Director , Educatioh^iS^l^^es', ^ . , 
Institute for Program Evaluation, U.S/ Cenel^a^*^^ 



; Elfen-Datta began, her presentation with ' a plea for Jthe ^use of case 



Study results in evaluation. Her pJea was based on the a'mum^ 
vther^ has been an Increased use. of quantitative data to justify tlrt6;(ine6^^^ 
^ change and the places vyhere changes are to tak^^ She ar^tfed that^ 



\ quantitative -data offer good inslghfs into Vhat problem ♦ is, ' but not how 
to change^ it 1^ fhe sake, df i.mprovement. . " ■ 

* ■ • ■■ ■ < ■ ' -i' ■ ■ '■ ■ : ' ■ ■ r ' ■ . • " 

, ^ She then proceeded t6 give f brief summary of the hi^tori,cal roots of 
case Study rhethodv in (evaluation.; T^^ based on an extensive 

rdyiew • 5:he has conducted as part of her current work at. the General 

Accounting Office Ojn the "History of the Case Study Method. V She argued 

. ■ • r " V ' : /. :■' .': ■ ■ ■ 

^ that the roots of the case study method der In® from anthropology and grew 

out of ^a lack of confidence in the Interpretation of quantitative data. This. 

translation from pure ethnography (anthropology) to^ applied case studies 

.(educational evaluation.) has . not been without its problems. Tvyo key 

, dilemmas face researchers who adapt ethnographic approaches^ for evaluation 

purposes". ; First/ there is the eliement of control on the part of those who 

are buying the, evaluation^ ' In -'pure ethnography, it is solely within the 

power of the; researcher to .decide what to study , what information/t^ cql- 

lect, and hoW to present the findings. These features are compromised 

NAfith the introduction of an putside contractor paying the bills. Second,- 

the demand for geheralizability has forced th6' case study evaluatbr to use a 



^^^r<^W^tiple design. This choice greatly Veducies t^^^ 

X A^^^^ describe how or :why -something happens. : . 

X^'^;- " t^ current state of affairs, ,E)ien-Datta suggested' that , 

' ; there are;vfive types of- case studies 

• > • nium ination : presents a- photograph 'of what a particular program is. 

r critical instance ; an indepth ' descriptfon of a key single site 

; « „ eX'^lo'ratory : used to help inform the design of a larger study, this 
-, . type attempts to determine the key elements of a program 

% program operatipn /program effectiveness studies : prevalent in 

;. . ^. education, these studies expose tne^ assumptions of the funder and 

operator of a program and how those assumptions get played out 

through d^ily actr<^ities • \ ' , 

; (» cumulative : provide data across multiple cases and are designed to 
" provide gerieralizable findings; , . , ' • • 

Ellen-Data concluded with three cautionary notes about problems that" 

continue to plague researchers using tlie- "case study" method, First, .there 

. is rarely any connection made between the^. sites chosen (i.e., the sample) 

' and the problems being studied. The interaction between these two is 

• important, but seldom developed. By not paying attention to this linkage, 

it is often difficult to match /wjaat has been learned from the case study 

with what question is being asked. Second, with the increased empliasis on 

generalizabiiity there has been a multiplication of cases. When multiple 

sites are visited, it becomes more difficult to deScri.be what is happening 

^nd why it is happening. If frequency of occurrence-is the objective, then 

case studies are inappropriate. . Furthermore; if the settings and popula- 

tions to be investigated are heterogeneous, then 'case studies may not be J 

the :appropriate tool. Fin there is an overriding concern with bias. 

Are the views of the observer too intertwined with the requirements of the 
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: ; ; ' cOritractprT:;;^^! studies, replicablllty is a technique Uised to test; - v. 

i> : -bia study research, the criterion should be plausibility- Several 

^ ' - e^^^ discussed as a way of J:esting bias and.: 

"^^^ documentin^^^^^ perspectiye'. V - - 
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, ■ RESEARCH ,1M SPECIAL RpUCATlON 

Presenters:' A, Smith, UnivVrsity of Delaware 

Julius Meisel, University oif Delavyare 

^; : '■ .; : " ' ■ » ' . . . ■ 

SmithVs presentation dealt wi^ the issiie' bf observer reac^ 

research in special education relies on systematic observation for the 
measurement of changes in student performance. The burgeoning use of 
direct observation and recording of behaVior to evaluate change across 
various problems and populations appears to have led to unquestionable 
acceptance of this kind of methodology , Some research; however, has 
suggested that observer performance becomes ^erratic when such observers 
move fr'om a training situation to a data collection situation. Smith 
summarized pertinent investigations which had been conducted by others 
and then proceeded to report the results of his own research on observer 
reactivity, . 

In his own research. Smith utilized videotapes of- pre-schoolers to 
create a laboratory analogy of naturalistic observation. He used this 
analogy to examine variables affecting observer reactivity. Sixteen 
undergraduates were, randomly assigned to a monitored and unmonitorisd 
condition after training in an 11 category observatFonal code. Results in- 
dicated a significant decrease in observer agreement scores coinciding wjth 
the shift from training to data collection. This drop iii performance wiis 
nQted for both groups, although the decrease was only expected for the 
unmonitored condition. Implications of these results for training of ob-^ 
servers^ and conducting observational research were discussed by Smith with 
respect to special education* Such implications, howeyer/ range far beyond- 



the>leld of special education: Smith's findings raise questions about the 
reliability Of observational - techniques- in naturalistic settings across -all 

educational fields an4 content areas. ^ ' 

■ ■ . . ■ ■■ ■ ' ■ ■ ■ ■> ■ . '\ ' ■ ' ' 

\ Meisel's ^presentation deart with an examihationj^ot social processes in 

the^lassroom and the academic integration. of t^isnqiicapped, children. Meise) 

has recently completed^ a^" pilot study on mainstreaming academically ' hgndi- 

capped with non-handicapped students and>e. implication's for comparative 

results of their performance. ' - - ■ . ■ 

^ The concept 'of mainstreaming^ for handicapr^ed 'children h^?s implicitly 

.assumed that such practice, results in benefits to thp handicapped children. 
The' research questions addressed in Melsel's. study included: "Do main- 
streamed - handicapped chil^ren^ compare their performance with, non- 
handicapped children, and," if they do; how' is^heir self-cpn&pt affected?" 
Conditions in local schools jri Delawgre were ideal for 'the#-^urposes of this 
study, since Vthey used an integrated classroom model ^ith 10 handicapped 

. children mainstreamed with 20 non-handicapped -children, under the super- 

vision of two teachers. ♦ * , 

Pilot studies were conducted .on social interaction "by introducing an 
auditing procedure "into third and fifth grade classroom's. A point- system 
had been established within the*classrooms to promote achievement and good 
behavior.; The auditing pro^dure consisted of allowing, the children to ask 
"the- teacher, .at preiesignated^times during, the class periods, how many 
points they each had gaingi. In addition, they could ask about other 
students and ho^^ many goints they had gained. Records were kept on the 
frequency of questions about how many points each' student had and on the 
frequency, of their questions about each of the other students' points. 



». * • . • ■ • ' . . . .' ' : 

Using a Guttma^ sn^ space analysis, regular auditing behavior of, each 6i 
tfie ^udeats^ in the participating third and fifth gra^des was studied as a*< 

index of#the extent of sociafecomparisons made among the children and the,- 

\ \* ■ ^ ■ ■ "1 * . - 

dir.ection ofcompari sorts? While still in its pilot '^stages, this research .is 

• .: ' ' • V , 

leadir^ to fruit^H hypotheses concerning the effects, of - mainstreaming on 

* • ■ ■ ■ ' • ' ' ... ' ■. /■ .'"'^ ■ / / 

•handicapped childrln. ' ' i' 



. V. PAPER AND OTHER SESSIONS 

Long-Term Public Service: Job Satisfaction and Personal Ful- 
.fillment : / '\ 

• * ■ • ; ' * .- . 

Paper Session* A: 

An Assessment of the Perception of a Regional Program to 
Impf-ove School Program Articulation 

Results of a Study of Local, Ongoing Inservice Practices^ 
and Programs for School Board Members in the Commonwealth 
of Pennsylvania 

■ ' 7'- . . ' ,.- 

Paper Session B: ^ - 

Critical Issues in Research ^oa Effective Schpols 

: the p.esign and Implementation of a^Statewide Technical 
,... .Assistance.'';Sy stem for School Improvement:- - Aitii||native 
"Considerations \ '"'^ 

' ' ' ' . ' • ■ • ■ ' . \^ ' 

Consequences of Youth Joblessness^ 



LONG-TERM SERVICE: JOB, SATISFACTION 
AND PERSONAL FULFILLMENT 



Presenters :^ Billy Ross, University of Delaware 

Millard Fischer/ Personnel Consulting Institute 



^y^oderator: WayneM;onradV New Jersey Department of Education 




Conrad introduced the speakers and touched briefly upon the purpose 
of the session. Conrad said that recetit research shows .that job satis- 
faction and personal fulfillment for people, generally , and* for educators; 
particularly, are becoming increasingly difficult to maintain, given the 
erosion of job security , especially in the public sector, and the shift of 
workers from the public to the priv^e sector. This session, then, was to 
present some ways people could "diversify their psychological portfolios" to 
help them become more productive and experience greater fulfillment from 
their jobs. ^ 

Ross presented some findings by such researchers as Maslow; Lelong; 
YamolowskI; xind Hopich, Fuller and Gassel as to why people were experi- 
encing dissatisfaction. He; said that Yamolowski found that the status of 
the profession (education) had declined in recent years and that there 
were trends to diminish the profession. Hopich, et al. , found that, be- 
tween 1935 and 1 970, teaches*" jobT^dissatisfactibnHe^ll^^^^ about 1 0 
percent—that 88-90 percent were satisfied. Howe^^^er/ ' rfecent findings 
indicate that teacher job satisfaction h^ decreased dramatically since 1970. 
Ross said that Lelong^s theony tha^'job satisfaction for the professional 
educator might be^diff^^ si^sfaction' levels .for other profes- 
sionals," might amount for^the percentages. 



Fischer, a clinical psychologist/ discussed some of his ffndings In 
working as a personnel' consultant. He also discussed two tools which 
could be used^rta,>help one get a better perspective of "self" and attain 

better feelings toward work. 

FJscKer said that he found that feelings, of self-ciissatisfaction are 
derived primarily from the job» "context," rather than the job itself.. In 
order to .help people, said Fischer, you have to work with and study In- 
dividuaisi in their dally work "context" or envirdnriient. Another area for 
job' dissatisfaction, said Fischer, Is that^ very few people have "decidec! on 
'their career choices"— rtiost people do not end up doing what they thought 
they' might—therefore, dissatisfaction is not unusual. 

Two tools which one could use to change' dissatisfaction ar^ a personal 
journal /organizer and self-hypnosis. The personal journal, said Fischer, 
is t^ be about you— it should show your daily life, at work and, at play. 
People >iave top much of a tendency to compartmentalize their,, life, they 
should "lump it all together" to get a better total feeling from it.,. Said 
Fischer, you can* confront yourself better on paper than in, your thoughts. 
When you think of yoursekf, you can be^ masterful, .and fantasize, and be ^ 
less rational. A log wlll-falioV^^^^^^^y^^^^ be systematic and rational. 
. Eventually, said Fischer; as you get into the habit of keeping a log, you 
wJH experience a higher^ level • of fulfillment and get a better sense of 

' "self.",.-,-'': , ■• . ' ' . . 

The second' tool, ^elf-hypnosis, does two things. It provides you 

" ■ /■ ■ ■• ■ '■ * ■ ■ ■ '■■ ■ ' ' 

'%ith a way to retex yourself, arid a way to gain a calm perspective of 

yourself and you p actions. Fischer ended his presentation by having the 

group participate in, a self-hypnosis ^xercise. ' » 



■ V. » - 



•^^^V PAPeR: SESSION A 



Presenters/ 't..* 'y' . * ■ ..• ■ ;■. '■ : ; * -'r-A' " • .''^ ■•'"^'yv" •• 

Papers : \ Brerida -^Benson. Bu^ 'Towihfsh^P Public ^ 

« ; Schools/ New. 
: 'fiegional Prbgram to Program S^rji . 

' ; Aritonia Neubisiueri Research fbr^ feett^ 
, ^ : of a Study of® Local ; bhgo 
PrS^rams -f^^^ 

. . ■ • Perirtsylv^hia'"-/ 'r // -^ -^'y^ :^^^'^'''^y^^^^ 

' Curreir presented ti^e resLuIt^^ pel^ceptiohs^ c^^^ 

" . . V ■ • '■ ■".-^ -,0' ; ^r'^:' V ,.v.-. • -'v,' '- .'.■•'■■*■■* ■'■-v:^ 

N a regional program to irnpr^ove school ;prbgr^ 

V'-^. . . " ' ■•' - -V; v'^v'-'/^^^^^ ^^^^^^^ ':' ■v'^'^^r^^^^^ ' '> 

an egtabllshed project— Project Dragon /w PrdjectvDragon;/i^ 
with Tjtle I II funds, was: toj develop a Wqrkabie, apprise that^Wpuld lead ^ V ; 
;to the irriprbvement of program artj^^ulatipri, iam^r^g -fbup^^^^^^ 
tricts.-^ Three of these di^trJcis were*' K-6\elemQntara^ 



thfeir studerits Into - the' Tpurth /sthooU distrij§^--^a' 7i:1 



;Xt1e data collected thrbugii ^ this |study examinpd^ 
g>ragon^ efforts: sUcc^^^^ favors thaf>c6ntr^ 



Dijagbh effective in developing ' an articulation 1 



high school, 
fcits of ; Pr^eel}^ 

I^Kihg .F^bje 
V across-; 



districts, 'in participaifift^ ; s commOTmprdgram or adm 

- trativ(g-;characi^ristiGS 't^ tHp participated 



t rati V!^ • , c ha ract^ri st i c 

•Project 6r^^i>ny:^'-r':^^^ 

■ t' ^- I- ■ . ....... 

' Two ■;: statistical, treat^erits; "^^"^ ' ^ < t-test to corripa re P^||t 




.p^^^Jiciparits^^^ rSi?n-project fj^rjicip^rits; and .(2) Reliability, cbeffic^iM^^; 
estaeilisn Jnterrater T^iiabili)^ arflbng iappfralsers on', a' .characteristic sqSib''. 
- . .^t^^^ participants a^n^^ 

Avf ^^^Pi^oj^i^^^ tine foMowih^ ard^s: . condtjions tliat, 



i'^ I'xist or. e^sted, ^ (.^'^ diScisiioTj-fnakiFig factors in implemehtihg r^f/iuiatiori 
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2^ '^'-.^ 



:v.:.v4.:-.">?:--^it!^{:v:?: 



prograrns, ;{3) (4);:support 
*. fbrT futiire ^artl^^^^^^ 
.V j '• school. districV^^ r.. 
V / It was cpiicluded^^ t in r the?; devel- 

- 1^ ■ ;^0!P^ K^fi^curric establisf^^^hrough 

-V ' v?' ^Project Drac|on: j6frtt efforts^ a school 
/i - v /;y -ii^^ teachers; ^^wei^ iiti{5brtxint^i^^ 

■ Jprocerssi^sr and/ finally,? were 



; ^' ;heed^ to. develop joint^^^^^ ensure fstudents. 



. i^.v* V Neubauefv^: presented the results of a study 0^8^-;^ inservice 



pi^cikicc?siand '^^fDrogranfis,' for .school bbard |nem the eommon,wealth of 

V Pe'nnsvL^toia^^^^ asked four, SF^cjli;i^^ l ..v ' 



• M(hat were the inservice need^ 



i^ool board members,? 
[rams and practices have 



\ ^vC ^ ' a • iScial ^istrfi^s artd, school boar^ap^e^ td; m^t 

-^l^is/, /■;-v.v;*^''.;needs? ■. '■»■ '■■■ ' ' ' , 'v --^ • 

; - . ShoUtd lopl distf^s have^|a^ormal , ongoing inServi^ce; ' 

X^"^ the rpajor cpnstrauf^ on; the in^^^ ' i 

> ' t^!^^^^ pdinsion of local o^dttig ini5erYi||! prog rams ^ and j 

; ; : . t boarci men}! ^ 'f5re^^rits) , and .sqperiAtehdent^^ Their re- 

■ 5 j;!:%)drises^ ^k^Q analyzed according to district^ characteristibs: (size/ type, 
5t<^^ Vand^ location) and respondent cfiaraqjfei^rstics {status group/ 

'ti^r^tY) OQ board tenure, age^ sex, profession , and 



educat Ion ) . Data f rojn 
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the study were utilized to develop guidelines for local ihseryice . that w 
generally applicable to all sch^l districts across the countr;i^;;#^ ^ / 
The study determined that: ' ^ 

• although one can prbvide guidelines for a local board dev^lopmeht 
program and examples of programs that work/" there is no single 
inservice model that is applicable across all districts 

• significantly more board development needs to occur at the local 
level, especially in rural and small town areas 

• an active state school boards association plays a crucial role in 
prompting and providing for board development 

• local development should be more partiqipatory arid involve more 
activities focused on skill development . 

• strong board development programs tend to promote district 
• stability ■ .V ' , : 

• a superintendent's education and^ self-image affect his/her will^ 
ingness and ability to provide a strong' board de>>^l^pment program 

• board members and st^erintendents are clear in their desire for 
more local inservice r0gardless of the major constraints of time or 

V ; pressure to cdnserve funds. : ^ 



PAPER SESSION B 

Pre sc ri to r s j \ 

Tapers : ~ Linda F. .Winfield, New Castle County School Consortium. 
^. "CriticalMssues fn Research on Effective Schools" 

Edward Patrick, Research for Better Schools 
"The Design and Implementation of a State-Wide Technical 
Assistance System for School Improvement: Alternative 
Considerations" ' , ' > 

David Lynn Passmore/ The Pennsylvania State Uriiversity. 
"Consequences of Youth Joblessness" : > 

Winfield's paper centered around the findings of recent research , on 
effective schools. She discussed some of the research findings of effective 
urban schools (e.g./ Armor et al./ 1976; Brookover, 1?^^^^ the study 

by Par key and Smith (1982) which reported some "flaws in the original 
research and inconsistency across studies concerning the factors dis- 
covered in effective schools." > 

Winfield then discussed traditional definitions of effectiveness frorn,||iev 
standpoint of conclusions -derived from case s^u^ies of five urban, low S^S 
sTchools in a ' major metropolitan area in the Northeast, conducted over 
school year 1979-80. According^ to Winfield, the results of this study 
question the adq.quacy of tradttibnal definitions of ^e^^ ' 

Patrick^s paper, describifek^^^^^^ analyzed tlie alternatives^ c^^ 
designing and. impljementing Pennsylvania's statiewide technical assistance 
system for school improyement. He reviewed some of the litiplications de- 
rived from recent RAND, TAG, RDU^ NDN and RDx research studies per- 
tinefnt to; the role of technical assistance in schoof improvement. He also 
discussed, from a case study perspective, the pl%ttical considerations 
encountered in relating the research implications to the generaT design. 



. . ■ ........ . . .... 

management, i unplementatibn , support, and evaluation components . of the 



sYStem. y 

, ^ Passihbre^^^^^ addreissed the ' question:: Is-^outlt ^io^^les 

actuallyVa i)rpbfirar; In reviewing dyei^ 1 60 pieces, df ^ 

the consequences . of youth s joblessness , Passmore^ found . ambt^^ other * 
things . that (V) modfelst 'ey JiH|<^ y6dt|i joblessness wltfr^^^ frequent 

employment and lovyer 6^^^^ that 
youth joblessness is related to 1os| output of goods and services, increases • 
in federal " expenditures , changes in criminal beha^^ior,' and diminished 
health; (3) joblessness Wer all age groups is, related to increases in 
federal , expenditure^, c rife and |treSs-induced illnesses; (4): policy-; 
makers can consider policies fo reduce youth joblessness. In relation to 
their opportunity costs— that is , in relation^ to the cost of reducing the 
effects of youth -joblessness rather than pursuing other goals; and finally, 
(5) future re^fr^arch should emphasize improvements in the methodology, 
used to determiWe the consequences of joblessness . 
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APPENPICES 

• Conference Brochure 

♦ List of Presenters 

> List pf Participants : 
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Tri-State Educational Resa^^ ^lonfcreiict:^ :Miiy 16-I7^t983 





variia ' 




:'■„ V 




• Two years ajgQ this ' column carried , 
I an-,exclusiye..'report ' on the first " 
, joint conference 'df. tfie: Pennsylvania 
• and New Jersey Educational Research 
., Associations. Mystery shrouded last. ^ 
■ year's ■ fete ^ like .a' dense fog and 
•prevented, the ' pubUc|tion of any 
details. This, year th^lAssociatlons 
. have "come clean"" and :, .confessed •to 
V •.■ plans for -a May. 16-I.7i, il983 meeting." 

^at the; ■Philadelphia Hershey' Hotel. '.. 
. • A startling; fact: came i.o;^ ■. 
, evidence ■ indicated^^v 
■■ formed. Delaware . Educational .ResearcK; , 
■.;.;Associati,bh' .has ' jpined ■ the; conspire . 
;>^ra:cy/:;. Thisv reporter would advise';,, ■ 

■ Delaware ■ ' to watch -^jflut ;'■ remember 
;• guilt::by«'i5spai^ tionK,- ■ ;' • ■ ' , ' " 

■.•.' '■■ ■• Careful. ■ sleu tiling '■'L )iip a ;.■ 
.copy'..;' of Vthe, conference blueprint -; 

■ >.:.filled;with.ft^^^ 

/ ; ' ^places' •of:, conference ■ sessions v^^'wo.;; 
i -reputable 'investigators 
■■' ■.■■been' conned '.■into- ;'gM^ -ad- 
dressiesy,; ■■.AO^eJ. Jpfey .,.ly^^ 



Brickell will reveal his^ answers to;; 
the. big .educational -problem's of 'the 
decade. .• On .Tuesday, Milt .Goldberg; 
will '.■ divulge , the findings of ' the 
Commission on Excellence ; in * Educa-^ 
tion. ;In this'.' climactic , session' a 
distinguished panel, will - cross 
exkine"'' the'.' Commission', and. pre'sen^t . 
their own judgments.' ■ . , , ■ 



Anyone wlio' can SHing iti should 
assume the guise of a researcher and .•■• 
slip into'lfj^ie ■ Philadelphia ,; Hershey ■ ;' . 
on,May ',16 JSd. ,17r 1983. /You' 11: ex- .'■ 
..perience ;all .of 'the' exciteinent of '- ; ;• 
the ttether si'de; of. the lav.. - ■ - , 



■.■•V. 




: Claude William DukenfiM;:AP . ., , ; ; ■ 

- A devotee pf excesses, in living 
• .'rarely .knows where to.' draw the line. . 
, '.Biit, without.a tiint'of :hesitation;or " 
'^rani; of doubt, it cah b;e said that. ;■ ~- 
.;';thV fri^-St^te^ Educatiorial;; Research -f" 
Conference , is; just; too nucK,. this ;■• 
;;^^:.c61iiiiin^reported tlia.t' tlve,;i581 .affair;,; ■ 
/ .• -^.iRUsed i;-' ■.:beg:uil,e4., ;:aha ccdd led all, . . ■ 
■;. ;uhpl.'^ttended,''.nt iJas ■ heard ■.'that;';-. 
■■:', 1982'.' cfb,nfire9S'^'were de.lighted;'''.ex>'- ' 
: .hfIkated,';:and;featiye,.^;;;This'^^ 
■,'";e\lent ■promi'ses tcite ^a g'ala,.:hurri- ; 
■'cail^J .o*f-''in:tell&^ and' ■■cfialitv': 



W2i , 



Philadelphia.&nlinucil/nDm Page J_ 

* , I' 

■■ The new Philadelphia- Hershey 
Hotel,' that, radiant ahd resplendent 
refuge fw refreshment and rejuvina- 
tion, will be the conference site. , 

■ Spacious splended overnight accom- . 
modations await with special thrifty 
tariffs' of only. $55 or $65 per 

•■"night. The entire Fourth Floor 
- • Met.ting - Level will be devoted to 
conference sessions. Unique among 
Philadelphia hostelries. the Hershey 

• offers,., extravagent \ recreational 
appurtenances to .enhance stamina and 
salubrity - ind^r swimming pool, 

« sauna, exercise room, jogging track,"' 

* , sun'deck, roof .garden - all free^to ; 
, .' qvernfght guests. Finally, the Her- 

' shey boasts two fine restaurants 
' serving epicurean delights and no , 
le^s' than four lounges offering,i{iis- 
. Crete libations. 

~ Two conference sessions are of 
" principal and preeminent Interest, 
thus receiving, special 'ncte' in this 
' column,' Conferees with the fore- ' 
, sight to arrive Sunday, evening will 

■ . be treated to . a welcoming wine and ■ 

■ cheese reception, . Also, Monday's 
program, will be,.capped by a cash bar 

.; affair designed, to soothe and sedate 
all who attend, . 

83 " Weather Forecast 



Sunny arid warm, 
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Program Highlights 

Sunday, May 15, 1983 ^ 

1:00 p.m. Conference Registration 

2:00 p.ni. Presession 

BASIC Programming on the 
Microcomputer 

Nedpavls,EICNW-^" 
6:00 p.m. Wine and Cheese Reception 

> 

7:30 p.m. Presession Continued • ' . 

Microji^^ . 
Presession Offered 

' ' '■ ' "'^f ' " ' ' ■ . 

V An exciting ''Tinovation awaits 
1983 conference-goers: an optional 
presession ;on microcompute'^ program- 
ming. 'This presession Course is for 
all educators who wish to learn how 
t(? write elementary BASIC programs 
on the micrbctoputer. No program- 
ming background is required, , Taught 
by Ned Davis from EIC NW, the course 
begins at 2:00,pm on Sunday, May 15' 
and concludes by noon on Monday,' May . 
16, for a total of 9 instructional 
' hours. : , . ■■' ■ ■ 

Jhrough both formal instruction 
and. hands-on practice, participants 
will learn how to> create programs in,, 
the 'BASIC language, usingi Commodore 

(See Microcomputer. P. 3] 

■ , ,, , ■ : — > — 

., Monday, May 16, 1983 , v 

8:30 am. Conference Registration , 
and Presessio'n, continued , 



Monday, May 16, contmued » 

9:30 a'.m. TheJlole of Educational ' . ■ ' 
Research an^^esfearch Funding 
intheNew€ongress 

David Florlo.AERA"' 
, James Florio. Member of Conjjress 
Anne l/:wls. Education 



Marypnncdy, PDE- Moderator, 




Ikr, Johns Hopkins U . 
ey Champagne, LRDC • 
Glenn Snelbecker Jemple U . 
Leonard CoplelaHaddon Tivp. 
NJ~Moderator 

12:00 LUNCH followed by 

noon "The Five Mpst Wanted Answers" 

*HcniyBrickcll. 
Policy Studies In Education 

2:00 p.m. Computer Graphics!' 
' William Fowler, NJDE 

on Paper Session A , ^ _^ 

on Paper Sessions • . 

3:00 p.m. Software Evaluation 
: , Kenneth KompskCEPir^^;'^;: • > . 

on. Research in Special Education 

Julius MclbcL Uof-DE 
Georfic Smith. U^ofD^ 

on' Measurementfi' Mismeasurement 

A.JorlMagooh,Uof I)E ,. 

4:30 p.m.' Association Business Meetings 
5:30 p.m. CASH Bijf 
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Program Highlights 
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Tuesday, May I7, 1983- 

9:00 a.ni. How Districts Use Research 
to Improve ^ '; 

Ram Durga. Newark NJ 

Heni)' Harper, Appoquinimink' DE ■ 
■; . Ronald Larkin. New Brunswick NJ 

Paujlx-Mahicu.PittsbiirifhPA - 

I/)iiisVcnson, Plttsbur{<hPA. 
, ■ I^onald Brandt, ASCD- Moderator 

oc Believe It or Not- Conducting 
Credible Case Studies 

I.Gis-ellin Datta.'GAO " •■ 

on Cost;Effectivcness in . 
. SchoSl Improvement ■ 

' George Jafrach, Mlddlelown Twp',' 

' • Kildolph Marshall, Rutgers U 
. ^■William Fowler. NJDE 

10:30 a.m. How Districts Use Research 
; to Improve, continued ' $ 

on .Long Term Public Service: 
Job Satisfaction S* Personal 
Fulfillment • • 

* 

Thomas Corcoran, RBS 
• • Millard Fisher, Pcrsoincl ^ 

■ Consulting Instilute 

, . Billy Ross. U of DE • • ' 

on New Findings oi\ the Role 
■oftheAdministiitor. - 
■r< ... liniSchool improvement ' - 

Dickson .Cbrbett..RBS, ■ 
WllliamFirestonei'RBS.i ' 
Bruce Wllson.;pS' 

■ Matthew MilcSf-Ctinter for' ' 
ErJc Po'icytearch-^Modera^or 



12:3rfp.m. LUNCH followed by ■' 
■ ' ReportpftheNationaj , 

; Commission on Educcitlonal ■ ' 
Excellqn'ce and Its Implications, ' 
.forOur Region * 

• Milton Goldberg, Commission 
■V, Chairman. USDE 
.William keene, DPI 
■ Rolirt Scanlon, Temple,; 
John Hopkins, RBS- Moderator 

3:00 p.m. Adjournment 



Register by April 8', ' 1983' 

MteroCompyter 

Cofi/inued from Page ^ l'. 

PET 4032 microcomputers. Course 
content is. readily transferable to 
othl2r computers. Topics covered, 
include; an overview of computer 
use education,, computer te'rmin-' 
ology, saving and loading programs;, 
inputting data, outputting' informa- 
tion, graphing/animation, branching 
techniques, character strings, and 
.arrays_. . 

The cost of, the' presession' is 
only '$50. Enrollment' will be 
limiteJ, so send in your registra- 
tion early. Check the box for "Pre- 
session Fee - Micro Programming" and' 
include the $50' with your registra- 
tion form. ' 



ft 



Philadelphia Hershey Hotel 
Offers On-SitC' Parking ' 



Food Anyone? ■ 



J. 

Resident Gounm 
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This year's menus wijl plea's^-; J; 
gourmets and gourmands alike. v True 
to' the maxim "The way to the Co«ni-;; . 
tive is tihrough. the' Culinary," coj/r 
ference planners h^ve/ included two ' 
splendid luncheons. ' ' • , ; ' 

Our Monday appetites will 
peaked by~a 'medley of refreshing and 
flavorful fruits. Then,\ delicately 
braised breast of chickJn will be 
served in a delightful tarragon 'mus- ' 
tard sauce, along with( rice pilaf 
and sauteed haf' spinach, .' This 
repast will be topped', off with the 
Hershey' s' own exquisite chocolate . 
rum par fait and beverages of choice, 
• Tuesday's noon fete will begin 

■ with tangy melon' 'balls au porto. 
The main course Vill consist of .a 
hearty , filet of beef chasseur en 
vol'au'vent, accompanied by green 
beans almondine and succulent 
broiled tomato. The crowning touch, 
will be an absolutely sinful pMKion 
of frosty ice cream cake roljfn - 
you guessed it - Hershey chocolate 
sauce, Beverages, rolls, and butter 
are 'included, of course. ■ ■ , - . 

.The cost for both remarkable" 
meals is $30, or $15 for eithep/dajii^ 

-Thjs cost, which . includes' ^a'Xeff 'anci;. 

' gratuitiest is spll in 'lelati'tyji^.y', 
quality of food, solicitoiis'5;ervice, ' 
and conversationai veri^e whiqli' wilL 
greet each diner. 
BonAppetit! 



IrE'Confertiiteloit 



Travel to Philadel 




Scan Sobakovich ' 
;■ Korelg^ Corresponded 



; , To 'furtkr- the cause of ilitcr-', twenty years; Finely, bring your 
national understanding,,; Tri-State red shirt and plan to ; stay extra 
Conference plartnc'rs have invited dayS' in Rhil,adelphia-7 May is a, big* 
.researchers from both sides of ■ the month. ,« ■ , • 
data curtain' to Philadelphia. This Researcher^: fr^m the local area 
reporter, a fellow-traveller., from' .will have an, easier ti^ getting to 
.the East, is well qualified to, pro- ; the Philadelphia Hev^hey, ts the ra^ 
' vide travel suggestions to our com- 
rades from afar. First, be sure to 
register early.- the deadline ' is 
April 8, 1983. Second, allow plenty 
of time' for travel on the Trans- 
Siberi'aij Railway, two wc^ks to 



belw will' ^/?raonstf,ke.. On to , the 
conference! *^this reporter, himself, 
will ■ present ' a sftssion . on. tne| 
Kolraogorov-Smirnov tgsts and the 
Lenin 'Square' 4esi^n. ]■ 4 




Don't Delay 



L Ad\fence registration is d^e by 
A^fil 8, 1983. Special rates ,and 
luncheon places cannct be guaranteed ' 
after that date. Conference plan- 
ner^ worked hard to get these ma:e- 
' rials to. ."you in plenty of ■ l-i--e; 
ple.asd respond by sending in youj 
registration' promptly. Address re- 
sponses andiittqulrles to "Tr^,.^State 
' Conferenc'e" 'c?o ;Mth 'M. Ker'shne^r, 
Research for- Better Schools, 'lU N. 
; Third St!', Philadelphia, PA 19123. ,y ' 



, To the Philadelphia Kershey 
From Suburban Station:, taxi - 

$1.15, bus - $1.75 
From Airport: taxi - $10.^"20, 

limo - $^J5, bus - $2.25 » 



Editor's Comer / 

>Periy While . 

Anyone.who has had the persevcr- 
ence .to, read this entire paper knows 
Vhat editors have to put- up with in 
iiriters .these days - turgid prose,, 
insufferable- puns, and rank self-, 
interest. Those of you who've made 
it' through' should, be 'rewarded. 
Write- the word "Editor" somewhere on: 
your 'registration form, send it ih 
by April 8, 1983, and I'll buy. you a 
drink at the Cash' Bar'. In fact,' 
I'll pick" one preregistrant at -ran- 
dom and foot the bill for dintjeT for 
two 5t -the Hershey.' No fooling - 
send it in. 
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LIST OF PfiESENTERS . , 
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Jann Azumi, „ ■ ■ A r 

Newark Board of Education " , «» 

2 Gedar- Street ' ■ / ' ' • 

% Newark, NJ 07102 .- , • > ' • 

••20l^7.33-5.453- ' ^ ^ 



, flenfX' Jay. Becker. Project Director / , 
. Johns Hopkins, University ,C. S. O/Sv , ' • 

^35Q5tisl.rGHarJes\'Str6e't-\.- 

Balti^iibre;.:iyip:-:;21218;;r > .■ v-^:.' ' , ^■''f ,g . 

■ ■ 3bl^38^7^,6;&^^/;;\'^';/-:-.%^ ■■■ " ' 



'iRonalc^ 'S.-fi :■ -..i. , 

; v^fexandria^' VA ^^^^^^^ ^ ■ v ' 



i ii^nry 

^:/f^oli(:y ..,$tu^^ :' • ,,' . ; ' ' * ■ • * <,f 

; .fJ^e^N;-York;:^NV\-\'v^^^^ .■ m 

^ ■'/.:;:'■// .:■ :,. ■■, . ' r> 

■ 'Ab rends B^^ . , . ^i; . ■ 

■ •>-Ctirricu1urov:0ffice-'' ■■■■^ '^V 
■V-':Box>286-:RD.3^-V -^^X^^ ^ ■ ■ . . '. ' 
Sewell, NJ. .08080 . 

<^ . Aijdrey B^/ C . ' . ; > : \ ; ' ' 

Associate Professor , Researcli ; : e*i 

■•■:V-LRt)C:^'.'. ■ ■"■ ■., ■ ■ .■ ' .;■ ■: ::.-''.V-:/^ 

UFiiversity of Pittsburgh '' ; . ? 

•■v Pittst5urgh, PA 15260 ; - ■'-■ V- 

.'X;Ai2-624-ill820. ■ ■ ' v.;:^: . 

/{^^^^Tistance Clayton ^ ' ■-■'^ r 

-S^uperintendent^^ . 
i^|; the,School District of Philadelphia ; : ; > 

'^^^tijsrd of -Education' ■■, ■ ■ 
list street S. of the Park\>vay 
PhlladelpKia, PA 19103 

21 5-229-7^3 or 215-229-7824 ' i 
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Leopfafd; *E. Coplein; Superintendent ; 
:4,|^;|Pdpn Education 

Rhbads Avenue; 
lb' W^stfnbnt. NJ 08108 , ; ; ^: 

6d^4'$54-2900 • ' ■ • • 

/ J^/'^pickson ^Corbeft :; . . , / • i ^ . ' 
Sie;sfeareh for 'Better Schools, fncV ; 

North Third street ; * 
Philadelphia; PA 19123 
*^,;21 5-574-9300, Ext. 283 • 

7; Torn Gorcoran • . ' ■ 
/ Research for 'Better^ Schools, Inc. 
' North Third street 

. Philadelphia, PA 19123 
215-574-9300, Ext/ 242 . 

Lois-ellen Datta, Group [t)irector V V 
General Adco.unting. Office 
Room 844 ' r. ' 

411 G Street, NW , 
'/Washington, D. G. 20548 
202-275-7463 * / ; ^ . 

Ned Davis 

Computer Consultant 
■ EIG-NW . 

. 202 Johnson Road , 
, Morris Plains, NJ 07950 

201- 539-0331 

, William Firestone / ^ 

Research for Better Sclnools, Inc. 
. 444' North Third Street 
Philadelphia, PA, 19123 
' 215-574-9300, Ext. 28i2 

Millard Fisher 
GImical Psychologist 
Personnel Gonsulting Institute 
. ' 354 \V, Lancaster . Avenue, Suite 118 
Haverford, PA 190^1 

215-896-5136 " , , 

> • • ■. 

[5^vid Florjo, Direclior 
Covernra^t Liaison .,5 
„V230 17th\Street, NW' * 
Washington, D. C. 20036 

202- 223-9485 \ , 



The Honorable James. J. Florio 

2165 Rayburn House Office Building 

Washington, D. C. 20515' 

(202) 225-6501 / 

(Tracy Curtain - contact person) 

William Fowler 

Department of Educatiph 

State Department of New Jersey *: 

255 W. State Street 

CN 500 ' ' « , . 

Trenton, NJ' , 08625 

609-984-6770 

Milton Goldberg, Executive Direcfbr 
National Commission on Excellence on Education 
1200 19th Street, NW, Rm. 222. 
Wasliington/ C. 
202-254-7920 • 

\ ■ ' - . 

Henry C. Harper, Superintendent 

4tli & Main Street 
Odessa, DE 19730 
302-378-7770 ^ 

Hope Hartman-Haas 
Resglkrch, Evaluation and Testing 
Boara of Education 
2 Cedar Street 
Newark, NJ 07102 
201-733-5454 : 

John Hopkins 

Research iFor Better , Schools, Irlc. 
444 Nor*th Third Street 
Philadelphia, PA 19123 
215-574-J9300, Ext. 201 |f ; 

George E. Jarrach/ Assistant Principal 
Middletown Township High School North 
63 Trindall Road ^ , 
Middletown, NJ 07748 
201-671-3850 ^ 

William Keene 

Delaware State Superintendent 
Townsend Building 
• P.O. Box 1402 
Dover, DE 19901 
302-736-4601 





Linda L. Kelly, lecturer 
University of Pennsylvania " 
Milkwood Drive, RD 1 
Chadds Ford, PA ,19317 
215-388-1279 , 

Miary M. Kennedy, Director 
Bureau of Planning, Research and Evaluation, 

^hd Dissemination 
Pfennsylvania Department of Education / 
.-333 Market Street, 12tti Floor 
• P.O. Box 911 
HarKisburg, PA 17108 
717-787-4097 , 

P. Kenneth Kombski/" Director 
EPIE Institute 
Adjunct Professor : 

Communications, Computing and Technology 
Teacher^ College, Columbua University 
P.O. Bo>^;27 

525 W;//i2S0th Street . ^ 
Mew Yc^rky : NY 10027 
212-676-^fD 

Ronald La rkin, Superintenldent - — - - 

New Brunsvyfck School District 
^^24 Bayard Street 
/New Brunswick, NJ 08901 

201-745-5209 

Anne C. Lewis^ 

Executive Editor ' <^ 

Educajtioh USA/News Line ' , 

1801 N. Moore Street / ^ ^ 

Arlington/ VA :22209 \ 
:703-528-6560 ^^<y:^;:, V 

" Paul LeM^hieu^^^^ : 
.ciPfttsburgh Public Sc 
^^^bom 430 ^ . . r 

^^ifl S. Bellefield Street 

Pittsburgh/ PA 15231& ' 

412-622-3941 .^--i-'t]- ' 

C. Julius Meisel 

Assistant Professor of Ediiicatlonal Studies 
213 Willard Hall Ji-^^; V ^ 

University of Delaware-f4€i¥ark w ■ * 
Newark, DE 19711 4?^ 
. 302-738-2325 ^ '.^'^'^'i^:^:' - 



Serge Madhere 
Newark Board of Education 
2 Cedar Street 
Newark, N J '0.7102 
201-733-5454 . 

A. Jon Magobn 
Associate Professor 
213 Willard Hall 
University of Delaware 
Newark/ DE 19711 
302-738-2325 

Matthew B. MHes 
Center for Policy Research 
475\^iverside Drive 
New York; NY 10115 
212-870-2180 - 

Antonia Neubauer 
Development Director 
Research for Better Schools; Inc. 
444 North Third Street 
Philadelphia, PA 19123 
215-574-9300, Ext> 205 

David Lynn Passmpre 
Associate Professor of Vocational Education 
144 Rackley Building 
The Pennsylvania State University 
University Park, PA 16802 
814-863-2583 .,• ^ 

Ed Patrick 

Research for Better Schools, Inc. 
444 North Third Street 
Philadelphia, PA 19123 
215^574-9300, /Ext. 268 " ' . 

Billy Ross 
Willard Hall 

Department of Education Development 
University of Delaware,^ 
Newark, DE 19711' - 
302-738-1165 \ 

Roberto. Scanjon 
Office of the President 
Temple University 
Philadelphia, PA 19122- 
215-787-6504 ^ 



George A. Smith 
Assistant Professor.; 
Educational Studies v:. 
-University of Delaware 
Newark, DE 19711 ' 
302-738-2325 

Glenn Snelbedker ^r; 
Department of Edticatibn ■ 
Temple University * , ^ 

Philadelphia, PA 19122 
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,215-574-9300, Ext. 240 

Dayid Helms . - . 

Research for "Better Schools, Inc. 
444 North Third Street 
Philadelphia, PA- 19123 
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